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A. Introduction

The European Standards and Guidelines (ESG) folitQéasurance in the European Higher
Education Area sets out the following standard:

Institutions should ensure that they collect, analse and use relevant
information for the effective management of their pogrammes of study and
other activities. (ESG: Part 1: 1.6 Information sysems)

In accordance with the Lithuanian law on Higher &ation and Research, dated 30 April
2009 (No XlI-242), and in compliance with Order N894 of 30 October 2009, an External
Evaluation Team (EET) appointed by the Centre foal@y Assessment in Higher Education
has conducted an Evaluation of the study programntiee Pedagogy of Primary Education
(state code 65307S107) which is offered by VilMhadlege.

In conducting their evaluation of the Study Progmeem the EET have applied the
methodological guidelines developed by the Centre Quality Assessment in Higher
Education to implement the provisions of Order NBAK-1652 of 24 July 2009 of the

Minister of Education and Science “On the appraMalhe description of the procedure for
the external assessment and accreditation of grayrammes” (Official Gazette, 2009, No.
96-4083), following the Law on Science and Studieshe Republic of Lithuania (Official

Gazette, 2009, No. 54-2140).

The programme in the Pedagogy of Primary Educdstate code 65307S107) is a College-
level programme which is offered by the Pedagodtealulty of Vilnius College This is one

of six related study programmes including studies Are-school Education, Primary
Education Pedagogy, Social Pedagogy, the Pedagagstoand Technology, the Pedagogy
of the Lithuanian Language and Literature, and Signguage. Collectively, these various

programmes produce “educators, teachers, socialgoggdies and sign language interpreters”.
Similar Primary Education Pedagogy study programaresoffered by Marijampole, Panevezys, and Kladped
colleges. In all cases, the study length and fasnaditthese programmes are the same as those atutig
programme at Vilnius College.

According to its websitehttp://www.viko.It/en), Vinius Collegeof Higher Educationis the largest
college in Lithuania withover 10,000 students, who study at the College wrde study
programmes in eight faculties: Electronics and imfatics, Economics, Business
Management, Health Care, Pedagogics, Design andhnb&ygy, Art and
Agrotechnologies. There are now three departm@nteduction of one from 2008) in the
Faculty of Pedagogics, these being the DepartmkeRsgchology and Education (8), the
Department of Philology (0) and the Department ofu€ation Technologies (4). (The
numbers in brackets relates to the number of mesnbeeach of these Departments who
attended the briefing meeting with EET in the ceun$ the field visit).

The External Assessment was conducted in the p&apdember 2010 through to April 2011
with in country evaluation taking place during fheriod 20 November to 1 November 2010.
The Evaluation included a two-day field visit tonus College on 25/26 November 2010.



The SAR presented by VIKO is dated 2010 and theodioiction to the document seems to
indicate that the SAG was established under anrafidanuary 4, 2010. While the SAR
states that the SAG was composed of administratia#, lecturers from the faculty, social
partners and students of the faculty, there istateent as to how often the SAG met nor is
there any indication of how it went about its work.quickly became clear to EET that the
SAR had been written in accordance with the oldedejines of 2008 and not in accordance
with the official 2009 guidelines of the Centre fQuality Assessment in Higher Education
(Lithuania) which EET was expected to apply. hilyi, it was difficult for EET to understand
why the prescribed model was not followed.

From the EET’s discussions, it became clear thdglay in processing the SAR had created
significant difficulties for the evaluation processThe failure to present information in
accordance with the 2009 guidelines made the tdstheo EET extremely difficult. In
particular, the fact that the structure of the S#R not follow the structure proposed in the
new guidelines made it difficult for the EET to dirrelevant information and, in many
instances, the information sought was not preseateall or else was not presented in the
manner required. As a consequence, the EET exgatéssconcerns to the Centre for Quality
Assessment in Higher Education about the legitimafcgpplying 2009 standards to a 2008
SAR.

When the EET convened in Vilnius in November 20iOwas clear that it would be
impossible to evaluate the programme at VIKO us$ieg2009 guidelines, due to the absence
of necessary information in the SAR. If the EETrevéorced to make a judgement at the
time, this judgement would, of necessity, have tmdbe negative, due to the absence of
specific responses to issues raised in the offgiadlelines being followed by EET. As a
compromise, the EET agreed with the Centre for iQualssessment in Higher Education
that it should proceed with the field visits andaittithe Centre should invite the various
institutions to rewrite their SARs in accordancewthe official 2009 guidelines. EET then
assisted the Centre in devising a template forrtbgtutions, so that they could supply the
additional information which EET required in a wsltuctured manner. This template was
completed by VIKO by the end of January 2011. ERE appreciates that this has generated
additional work for the College and expresses pigreciation to the staff of the College on
this account. The EET then reviewed and analylsisdnaterial and has incorporated its key
points in this report. On the basis of the toyadit information supplied, the EET has made
its recommendations in relation to the study progree to the Centre for Quality Assessment
in Higher Education.

This report does not paraphrase or re-presentatigerof information presented in the Self-
Assessment Report (hereafter SAR). Instead, iudes on issues raised in the Self-
Assessment Report and in the Addendum to the SAR#fter ASAR) which was received
in February 2011, as well as raising some issueadudressed in the SAR but which came to
the attention of the EET during the course of tkearn’s time in Lithuania, and, specifically,
during the course of the field visit.

In addition to its examination of the SAR, the E&dllected information, data and evidence
on which to base its conclusions in the coursenheffield visit through meetings and other
means:

Meeting with administrative staff of VIKO and thedagogical Faculty

Meeting with the staff responsible for the preparabf the Self-Assessment

Report



Meeting with teaching staff

Meeting with students

Meeting with graduates

Meeting with employers of those who have gradu&ted the programme
Visiting and observing various support serviceagstooms, library,computer
services, staff developments, laboratories, etc.)

Examination and familiarization with students’ fimeorks, examination
material.

After an introductory meeting with the senior adisirative staff, there was a meeting with
the group responsible for the preparation of th&RShd afterwards with the teaching staff
and the students. EET notes that the group redgenir writing up the SAR included
neither a Dean nor an Assistant Dean. While EES agsured that support had indeed been
given by the Vice Dean, and while EET notes tha ®AG included two Heads of
Department, it feels that leadership on programewews should include senior academic
members of faculty. EET also had some concerrhatfact that only a single internal
member of the SAG (excluding the social partner wh®@irector of a primary school) is
gualified as a primary teacher.

In the afternoon the experts visited the variougpsut centres — classrooms, the library,
computer services, and the resource centre. Theyagquainted with the students’ final

works and examination material. The EET notesithés meeting with the students, there
were no students present from either the firsthodtyears of the programme, while there
were five students from both the second and foyetrs (as well as two incoming Erasmus
students from Latvia).

EET was also provided with the opportunity to talith the employers. At the end of the
field visit, the initial impressions of the team n@econveyed to the teaching staff of the
programme.

We would like to express our appreciation to thihauities of VIKO for the manner in which
we were made welcome and for the manner in whiaghqueries and our exploration of
various key issues were addressed in a professamagpositive way by those with whom we
came in contact at the College, as well as subsgigue the ASAR.

The EET would like to pay tribute to the Centre Quality Assessment in Higher Education
in Lithuania and, most especially to the Directbthee Centre and to the Deputy Head of the
Quality Assessment Division, for the support givereET before and throughout the visit to
Lithuania.



B. Programme Analysis
1. Programme aims and learning outcomes

As noted above “The SAR does not follow the strieeset down in the approved guidelines
as promulgated in 2009 Table 1 (below) clearly sets out the sub-areas, the @it@nd the
indicators that need to be covered as part ofskessment. It seemed reasonable for the EET
to assume that these were the areas which shouatdwessed in the SAR. In turn, the
Assessment Form used by the evaluators clearly shiogvgrades that are to be awarded to
the various criteria under the heading of “Progravims and Learning Outcomes”.

For clarity in relation to the comments which fellothat portion of the evaluative tool which
is to be used by the EET in regard to “Programmesiiand Learning Outcomes” is
reproduced here.

Table 1: Element of Evaluation Toll abstracted fromOfficial Guidelines

Sub-areas | Criteria | Indicators

1. Programme aims and learning outcomes
1.1.1. Uniqueness amd) Demand for the specialists in the labour market
rationale of the need for thee Demand for the programme among applicants
programme O The position of the programme among other

study programmes
1.1.2. Conformity of theo Correlation of programme purpose with the

1.1. Programme programme purpose with thenission and the development strategy of a higher
demand, purpose andnstitutional, state  andeducation institution
aims international directives O Purpose of the programmes intended |for

acquiring regulated professions

1.1.3. Relevance of the® Correlation of the aims with the purpose of the

. programme
rogramme aims
e O Compliance of the aims with the type and the

cycle of the studies
1.2.1. The comprehensibility
and attainability of theo Content of learning outcomes

learning outcomes 0 Level of complexity of the learning outcomes
1.2. Learning
outcomes of thel.2.2. Consistency of theo Learning outcomes atthe programme level
programme learning outcomes O Correlation of learning outcomes of the

programme with those of the subject level.

1.2.3. Transformation of tre0 Continuous assessment of learning outcomes
learning outcomes 9 N

0 Reasonable renewal of learning outcomes

Although there are some discrepancies between éieTof Contents of the SAR initially
provided by Vilnius College and what is actuallyntained in the SAR, the text of the SAR
provided by Vilnius College is structured under thiowing headings:

1. Introduction
3. Programme Analysis
2.2 Programme Structure
2.2.1. Study plan
2.2.2 Study content
2.3 Academic Staff
2.3.1 Staff composition and turnover
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2.3.2 Staff competency
2.4 Material resources

2.4.1 Material base

2.4.2 Methodological resources
2.5 Study process and its evaluation

2.5.1 Student Selection

2.5.2 Study process

2.5.3 Student support

2.5.4 Assessment of Achievements
2.6 Programme management

2.6.1 Programme administration

2.6.2 Internal study quality management

This form of presentation posed a serious probléravaluation for the EET, as the areas,
which ought to be addressed (“Aims” and “Learningté@mes”), were not explicitly set out
and had to be sought out in the text. (In faa,word “aim” is to be found only once in the
entire SAR text, where there is a reference toetkient to which the Primary Education
Teacher Training Programme “seeks the aim and genbjectives of the Vilnius College”.
The phrase “learning outcomes” is used just twicthe text, (firstly on Page 23 and again on
Page 25).

It subsequently (in the course of the field visitas established that the SAR submitted
through the Centre for Quality Assessment in Highducation was an earlier draft and an
updated SAR was then provided.

While limited reference is made toms and outcomes, other synonyms, such as goals and
purposes are used at some points in the SAR. ¥aon@e, thepurpose of the programme is
very clearly set out in Section 3 of the SAR (Pemgme Analysis) which contains the
statement that

The purpose of the Primary Education Pedagogy gtualyramme is to train a
primary school teacher, capable of skilled worktganize the work in the
classroom and informal education, to assess lesirpergress, to communicate
and collaborate with the child, family, other edisca and various institutions;
to improve and change.

Curiously, in November 2010, on the College websitsomewhat different purpose was set
out in terms of the competencies of a graduate tware listed there as

Cognize the child, its needs and be able to satisn;

Cognize specific child’s developmental peculiagtie the process of education;
Create favourable conditions for the child to in&gt general human values;
Convey educational content of primary school, madeileatively;

Use principles of pedagogical interaction in ediotetl process;

Cognize the family of the child and render pedagalgpsychological support

to the family;

Develop oneself creatively reacting to the charedeke modern world

The ASAR (Section 1.1.2.2) gives the purpose devial:
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The purpose for the Pedagogy of Primary Educatrogf@dmme is to educate
graduates to be competgmimary education teachers intended in professional
and personal development. Our programme’s edutgoals are to develop
competencies in the following areas of professi@aa#lities: understanding
pupil’s individuality, education content and progs@sanagement,
communication and cooperation, and professionatidgment.

A later and somewhat different purpose is giveASAR at Section 1.1.3.1.

As clarity of purpose is essential, the EET recomasethat the Faculty revisit the overall
purpose of this programme.

Elsewhere, in Section 3 of the SAR, there is agtant that

the goals of the programme subjects are formulatedcordance with the study
programme goals. Striving for the implementatiorthedf study goals there have
been selected the particular study methods assistirdents in their search of
general and special knowledge and skills.

However, as pointed out already, there is no ekghmr on these goals within the SAR and no
further attempt to illustrate any the match betwparmgramme goals and those of the study
subjects has been attained.

Under the Guidelines provided to the EET, the assest tool in regard to the relevance of
programme aims specifies that this aspect "shalhssessed by determining the extent to
which self-evaluation report specifies the purpoaetl that “the aims disclosed in the self-
analysis report shall be analysed for their cormgkawith the requirements for college or
university studies” (Source: Guidelines, Sectiof.1).

1.1. Programme demand, purpose and aims

In relation toprogramme demand Section 3 of the SAR (Programme Analysis) stttas

“the demand for the Bachelor’s degree in Pedagbgyysprogrammeén Lithuania is based on the
European Union and national priorities”. Wherdaspgrogramme may be in line with the needs of thheiean
Union and the Lithuanian state, it seems strangsugigest that they have demanded this programntés T
section goes on to involve other international ecto

The Primary Education Teacher Training Programnmspards to the wishes of the United
Nations Declaration on the Right to Development8@)9 the United Nations Copenhagen
Declaration for Social Development (1995), Boloddeclaration (1999), the basic regulations
of the Memorandum for life-long learning, the Stdeucation Strategy in 2003 — 2012
guidelines and social development challenges.

These statements may have been inserted due tosunderstanding of what the word

“‘demand” means and seeks to establish — in theifissance, what demand exists locally,
regionally and nationally, for such a programmeo dhta is presented here on this matter.
(Cf. Also Section 2.1.1.1.2 below).

A small insight into demand may be obtained frontadea relation to demand for the
programme branches. Section 3 (Programme Analgsisiains the statement that whereas,
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in 2007, the Foreign (English) language branchtadys was chosen by 34% of students with
66% opting for pre-school pedagogy, just one yeser|(2008) all students opted for the
latter.

On the occasion of the visit of the EET to VilniGsllege, the question of why so many
students abandoned the study of the Foreign (Erdbsiguage branch of study in 2008 was
raised. Staff explained that the pre-school pegggmption gave greater opportunities for
employment (while a staff member in the languagentin had also suffered from health
problems). This issue will be further addresselbwedn the section (5.5.1.2) relating to
graduate employment which makes it clear that vergny Primary Pedagoggtudy
programme graduates are employed as pre-primargagdo pedagogues in Vilnius
kindergartens.

The Programme Analysis section of the SAR states ‘Graduates who have completed
these courses and have acquired professional lnashéégree and teacher qualification can
work in state, municipal and non-state general atioic schools, in the main, primary schools
and kindergarten schools, as primary school anggheol teachers”.

However, the website of Vilnius Collegehtip://www.viko.lt/uploads/files/Programs-
EN/PU_prog.pdf accessed on 21 November 2010 and again on 22 2@til) gives the
“placement possibilities” for graduates of thisdstyprogramme as

In all types of primary schools teacher.
In addition work according to
the chosen specialization:
in pre-primary group or class;
as English or German teacher in primary schools;
as speech therapist in a primary school.

There are some significant differences here whiatiehrelevance both in relation to the
standing of the qualification and to the issueprofjramme demand, purpose and aims. (The
issues which arise will be discussed later in $acf.1.1.2.2 below). The EET also had
particular concerns at the possibility that primeegchers could be considered to be qualified
to function as speech therapists.

During the course of the evaluation visit, the Bial the opportunity to raise this matter with
personnel in the College. Staff explained thatwedsite was misleading on this matter and
that primary teachers could not be considered te lrpalified as speech therapists. Staff
also noted that the three branches which had beaitalle to the current third years and
fourth years were no longer available and thereewsmw only two branches of the study
available. (See also Section 1.1.2.2 below). Amiment was given that the website would
be corrected on these various items.

EET notes that the website had not been updatédimatter by 22 April 2011.

1.1.1 Uniqueness and rationale of the need for the programme

In relation to the uniqueness and rationale ofrteed for the programme, this issue has not
been specifically addressed in the SAR. The SAEdontain statements such as:
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ThePrimary Education Teacher Training Programme Istiad to the dynamic development of
society and the new challenging trends: in the Kadge society, the human resources change,
the nation demographic structure changes. (Se8ti®mogramme Analysis).

The ASAR did not specifically include any text undbe headings of 1.1 (Programme
demand, purpose and aims) or under the headingldf {Uniqueness and rationale of the
need for the programme).

1.1.1.1. Demand for specialists in the labour marke

The SAR states that the study programme in que&temponds to the major market, regional
and student demands”. However, the SAR offerspazific evidence, data or references to
substantiate this claim. It addresses teenand for specialists in the labour market by
reference to two 2001 surveys on which the intrdidacof the programme was based and on
the claim that VIKO is best placed to meet the segdVilnius and the south-eastern region
in respect of primary teachers. While there aferemces to periodically-conducted studies
and surveys to help analyze the competitive enumemt, including changes in the labour

market, no more up-to-date material is providedeiation to the needs of the market. (A
2009 survey of school administrators and teachrersgard to the relative demand for VIKO

graduates of this programme is referenced).

ASAF goes on to summarise a 2006 survey which piedhat “beginning in 2014, it is
foreseen that there will be a growth and demandspecialist in primary education”. As a
consequence of this survey, the ASAF reports that

Under development is a competitive, three yearyspudgramme in Pedagogy
of Primary Education which is developed from recaenadmations by social
partners and the regulations of Bologna Process.

1.1.1.2 Demand for the programme among applicants

In relation to the demand for the programme ama@mii@ants, Section 3 of the SAR
(Programme Analysis) acknowledges that over thefpasyears there has been decreasing
demand for places on the programme when overatsequreferences are taken into account.
There is a statement in regard to first preferemdash needs further clarification:

Comparing the competitive score on the first reja€2005 and 2009 (respectively 0.84, 0.32,
0.35, 0.53, 0.70) there is seen a slightly chanéaatpr. Over the past five years, according to
all the wishes there is a general decline in contewer students are admitted.

Table 1 of the ASAR shows that, in the period 2Q089, the level of demand for VIKO’s
programme in the Pedagogy of Primary Teaching kas ldropping significantly (as has the
number of applicants being accepted) whereas tmade for places on the programme in
social pedagogy is considerably stronger. ASAmaekedges that

In 2006, 2007, and 2010, there was nearly dout#enimber of applicants in

the Social Pedagogy Programme than the Pedagodyriofary Education
Programme, and almost three times more in 2008.
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1.1.1.3. Position of the programme among other stymtogrammes

In this regard, the SAR notes that simgpedgrammes, of similar duration, are offered by ijaampole,
Panevezys, and Klaipeda colleges but, while miiféerénces are noted, there is no analysis of treparative
strengths of this programme.

The ASAF does identify one strength of this studygoamme, in respect of the availability of an optin pre-
primary education (but the text goes on to prais@ation available within the Social Peadagogy Paogne).
A second strength relates to the position of Vinas the most highly ranked of the State collegad éecond
overall among State and private colleges).

1.1.2 Conformity of the programme purpose with the institutional, state and international
directives

On this issuethe SAR gives a list of legal documents which &tes that the programme is
based upon. These various legal instruments bafhlate the field of study and define the
gualifications that may be awarded. The list giirethe SAR includes:

The General Regulations of General education sshool
The Common pre-school and educational programmé, 2803;
Republic of Lithuania Law on Higher Education, ©iéil Gazette., 2000, No. 27-715;

Lithuanian concept of Education, Official Gaze600, No.VIII-1586;
The Ministry of Education and Science Minister’sd®r No. ISAK-1551 of
2005 on “The general requirements for training paas;

Teacher's professional competence description,;2007

Regulations of major specialized professional anelgrated curriculum, 2005;
Regulations of teacher training and qualificatiequirements, Official
Gazette., 1995, No.28;

Primary school teacher training standard, 2001;

Standard of primary school education pedagoguigirigg 2008;

Teacher Training Regulation, 2006;

The general programmes of primary and basic eduta2008;
Regulations of the sequential curriculum approvethle Ministry of

Education and Science; Official Gazette., 2000,1886;
Regulations Project on Ethnic Minority Educationvelepment, 2001;
Convention on the Rights of the Child, Ministrylafw, 1995, No. 1-983rd

There is no reference to compliance with the LawScorence and Studies of the Republic of
Lithuania (Official Gazette, 2009, No. 54-2140)torcompliance with the provisions of Order

No. ISAK-1652 of 24 July 2009 of the Minister of &xhtion and Science “On the approval of
the description of the procedure for the externredeasment and accreditation of study
programmes” (Official Gazette, 2009, No. 96-4083).

There is no description of how the study progranmuguestion met the various requirements,
particularly those which have been modified oradtrced since the programme was first
launched. This would seem to be important in thbktlof the concluding statement in the
SAR’s Introduction which says that “the Primary 8eshPedagogy study programme has not
been assessed yet”. The ASAF contains a sim#griut again does not add any indication
of the specific requirements which are met.
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1.1.2.1 Correlation of programme purpose with theéssion and the development strategy
of a higher education institution

The SAR contains a number of statements such a&$Tthe Primary Education Teacher
Training Programme is topical for Vilnius Collegarid that “the programme is needed as a
natural continuation of the Pedagogical Facultyaligyment”, but the correlation of
programme purpose with the mission and the devetopstrategy of the institution is not
otherwise developed.

ASAR gives a considerably longer response on $sigd, but while it does indeed identify
both the mission of the institution and set outdbals of its Strategic Plan, very little of the
response actually addresses the question of thelaton of programme purpose with the
mission and the development strategy of a higheca&tbn institution. Indeed the key
sentence refers to “our programmes of PedagogyiwfaPy Educatiorand Social Pedagogy”
rather than specifically to the programme curreh#ding evaluated.

1.1.2.2 Purpose of the programmes intended for acng regulated professions

Section 3 of the SAR states thate'tPermanent training programme plan offers twaekegrogramme
branches: Pre-school pedagogy and foreign (Endksiguage pedagogy.” This statement is repeatetvilere
where we are told thatthere are added for teaching the study programnaedhes subjects:
students can choose eithérreschool Education Pedagogy or Foreign Language (English)
Pedagogy.” (Section 3: Programme Analysis). It is also etbthere that the extended
curriculum does not include these programme bramch@Note also comments made at
Section 1.1 above).

However, the College Website clearly indicates thate are now (November 2010 and April
2011)three specialisations available within this programnmirig them as

pre-primary education pedagogy (for 5-6 year-oliddcén);
pedagogy of educating children with special needs;
foreign language (English, German) pedagogy;

Furthermore, the website states that graduatesioptogramme may work according to the
chosen specialization in any of these settings:

in pre-primary group or class;
as English or German teacher in primary schools;
as speech therapist in a primary school

This is reinforced by the listing of the contenteaich specialisation on the website.
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Specialization subjects:
Pre-primary education Education of children with | Foreign language (English
pedagogy special needs: or German) pedagogy
Knowledge and education of Principles of speech therapy;Foreign language practicingj
a 5 year old child;
Differentiation and Foreign language grammatr,;
Integrated education; individualization of
education; Foreign language
Theory of play and its vocabulary;
application; Pedagogy of disturbed
intellect; Knowledge of the country
Principles of multicultural
education; Interaction of school and
family;
Principles of pedagogical—
psychological and social Principles of kinetic
support to the family and the therapeutics
child

The inconsistencies between the website and the &R drawn to the attention of staff in
the course of the field visit. They noted that ¢theices which had been available to the
current third and fourth year students were no éommg offer and that now only two branches
remained in place. A commitment was given thawtkbsite would be updated. As noted
above, this has yet to happen (22 April 2011).

The introduction of programme branches which aentpurported to grant professional
accreditation is a matter of deep concern. Firdtbgating the pedagogy of educating
children with special needs as a specialist braatdes the issue of whether all primary
teachers should not have this specialisation awilllhave children with special needs in
their classrooms. It is for the Lithuanian authes to legislate on the qualification which is
required for one to become a dedicated Special N@eshcher. The concern from a
European perspective is that someone who has dtdkii® field as a minor specialisation
may subsequently seek recognition as a Special N&edcher in another country of the
European Union.

Equally, if not more worrying, is the inclusion a@s branch on the primary teaching
programme of Speech Therapy. Again, there is @ @ssumption that adequate preparation
can be made for this field as an add-on to qualbibm as a primary teacher. In other
European countries, the specialist nature of tie¢d frequires a separate professional
qualification, not one that can be gained as adeasn a primary teaching programme.
European mobility requires that similar standart®usd apply in Lithuania as apply
elsewhere in the Union.

In discussion with staff during the field visitafit acknowledged that whereas teachers in
small schools may need to help children who hawedp problems and, consequently,

should be aware of speech difficulties, it shoudtl Ime suggested that teachers were qualified
in this area.
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If the inclusion of additional branches such asehbgen identified here represent a desire on
the part of the authorities in the Faculty of Pedggto extend the range of their professional
programmes, EET suggests that this be done inha pubfessional manner by seeking full
programme approval for any such programmes.

1.1.3 Relevance of the programme aims

The ASAR does not specifically address this heading

1.1.3.1 Correlation of the aims with the purposetbe programme

In regard to the relevance of the programme ainds specifically, in regard to the correlation
of the aims with the purpose of the programme eidmdier comments in regard to the lack of
clarity in relation to the purpose of this programbecome very relevant here. The purpose
set out in this section of ASAR is worded diffetgrib the statements of purpose set out in
Section 1 above. Here ASAR gives the purpose as

Study programme of Pedagogy of Primary Educatsoaimed to educate students to
become competent, aspiring primary school teachdrs. purpose is implemented in
the Pedagogy of Primary Education programme byldpuey students’ competences
necessary for these areas of professional actvikeowledge and acceptance of a
pupil’s individuality, management of educationabgess and content, communication
and cooperation, professional development.

ASAR states that the aim of the study programme®nsiulated in accordance with the
appropriate 2008 Regulations. It then present$aifeving table.
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Table 2: Correlation between Pedagogy of Primary Edcation Study Programmes’ Aims

and Purpose

Aspect of the] Competence Study Course Name Learning Outcomes within
Study Programme Course
Programme Aim
Purpose
The To Create To Create Didactics The Problems of Education
Knowledge | Favourable | Favourable Environmem are Recognize(
and Conditions | Learning Various Aspects of Thes
Acceptance| For a Child Environment Problems are Analysed, Possi
of Pupil's| to Fully| for a Child Ways to Problem Solve a
Individuality| Develop ang to Better Determined
to  Revea Know, The Project of Creation
Her/His own Investigate, Favourable Learnin
Individuality| and Environment in Primar

Discover the
World

Classroom Setting is Creatg
Substantiated, and Presented.

Art, The Means for  PositiV

Technologies Emotional Environment for

and their Child is Created

Teaching A Student Participation |
Educational Projects; A
Organized Excursion to Ethn
Cultural or Folk Art Museum, ¢
to Art Studio

World Changes in People’s Way of L

Cognition Through History Are Described

and itg Projects are Created About 1

Teaching Adaptation of Singula
Flora/Fauna From  Differel
Ecological Systems in The

Living Environment and The
Protection; Nor©rganic Naturg
Observed and Chageg

Compared

Regardless of the confusion with regard to theipeelanguage in which the purpose of this
programme is stated, it seems extraordinary treactmplexity and diversity of the learning
of a primary teacher should be presented in a tabieh records only a single “Aspect”, a
single “Competence” and a single “Study Programnm@’An response to the question of
identifying the correlation between Pedagogy offany Education Study Programmes’ Aims

and Purpose.

EET fails to see how the Table presented in thii@e addresses this correlation.

1.1.3.2 Compliance of the aims with the type and ttycle of the studies

There was no reference to compliance of this typehe SAR. Consequently, it was
impossible to draw any conclusions on this matsesel on the evidence of the SAR.
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The SAR (Section 2.1.2) states that the Primarycktlon Pedagogy study programme
presented for self-assessment is prepared andwegapio 2002; improved in accordance with

the MES Order No ISAK-1551of July 22, 2005 "On theneral requirements for study

programmes”it meets the regulation of the study area, ideimtgfywhich knowledge, abilities and skills must
be acquired while studying, and the descriptiorieaicher’s professional competence. This study progre
focuses on professional competencies formulatettidprimary school teacher training standard.

The ASAR similarly asserts that the programme mégtsegulatory requirements in respect
of the purpose and aims of the programme.

The purpose and the aims of the study programmegegyulated bySocial
Pedagogue Training Standard and the Training Stdndler A Primary
Education Teacher (confirmed by the Minister of &ation and Science of the
Republic of Lithuania and Minister of Social Setyrand Labour of the
Republic of Lithuania Order No. ISAK-1872/A1-2096/26/2008). These
documents define the overall training requiremdatscollege studies, which
offer professional bachelor's degree.

Neither SAR nor ASAR offer any more detailed analys how the aims comply with the
type or cycle of study.

1.2. Learning outcomes of the programme

The phrase “learning outcome(s)” occurs only twiteghe SAR. Section 2.6.2 of the SAR
notes that

The definition of learning outcomes (emphasizin@idtudents should be able
to fulfil at the end of the studies module or afteg qualification acquisition)
ensures the consistency of teaching, the curric@dmstment and the ability
for the course developers to determine the exaatse objectives, the course
programme elements necessity and the ways howetthedearning process
and highlight the important link between teachilegrning and assessment
(criteria and evaluation) to help students acqieenecessary expertise, to
promote the evaluation analysis and more effechueader assessment
development.

Neither in this Section nor elsewhere does the AR any detail on the learning outcomes
of this study programme.

The ASAR, in a later section (Section 1.2.3.1) that the autumn of 2009, new
methodological requirements for the creation angrowement of study programmes were
issued (approved by order No. 1-8#ithe Director of the Centre for Quality Assessinan
Higher Education on 30 October 2009 “On Approvihg Description of a Executing Study
Program Assessment Process and Methodological Geetla ASAR also notes that since
the beginning of 2010, the new methodological neaents were adopted into the study
programmes at the Faculty of Pedagogy of Vilniuliege.
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1.2.1 The comprehensibility and attainability of the learning outcomes

Neither the SAR nor the ASAR specifically addrdss particular heading.

1.2.1.1 Content of learning outcomes

With the exception of the above statement on th@nilen and importance of learning
outcomes, the SAR does not make any comment ooatftent of the learning outcomes of
this programme.

The ASAR presents a listing of learning outcomesAnnex 1). Under the heading of the
“Content of learning outcomes”, ASAR includes theneral statement:

The learning outcomes of the analysed curriculaetmseen identified in
accordance with training standards that denotenidie areas of activity,
competences to be achieved, and goals of studieslearning outcomes
include the knowledge, skills, and abilities neaeg$or forming professional
competencies applicable in various fields.

ASAR goes on to state that “the direct connectlmgtsveen the aims of the programmes and
learning outcomes are demonstrated in 1.1.3.1@etdbles”. Please note comments made
in Section 1.1.3.1 above in this regard.

1.2.1.2 Level of complexity of the learning outcosne

The SAR makes no comment on this matter. The corhemntained at this section in the
ASAR is extremely generic and does not offer anydewe in regard to the level of
complexity of the learning outcomes on this paticprogramme. The statement says:

The learning outcomes are designed in order fostin@ents to perform
effectively in their future professions. Learningi@omes are oriented towards
professional bachelor level of studies in the figl&éducology. During three
years of studies of social pedagogy and four yebssudies of Pedagogy of
Primary Education, students acquire the competemenguired for future
professional activities (in accordance with thedgpla process documents, the
studies of Pedagogy of Primary Education can ansitied and shortened up
to 3 years).

1.2.2 Consistency of the learning outcomes

This particular heading is not addressed eithénenSAR or in the ASAR.
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1.2.2.1 Learning outcomes at the programme level

The SAR does not seem to address this item. ASARection 1.2.2.1, details the learning
outcomes (A full list is presented in Appendix 4)tbe Pedagogy of Primary Education
programme, identifying them as:

knowledge and acknowledgement of pupil’s persopalit

ability to recognize and fulfil basic and speciakds of a child,

awareness of a child’s socialization; its positiesults and possible problems;
knowledge of what constitute a safe environmentafehild and the ability to create
it;

knowledge of pre-school children’s needs and thigyato fulfil them;

knowledge of teaching content in primary school tredability to model it;

ability to plan and organize the teaching process;

ability to evaluate the achievements and progrdsa ohild as the result of the
education; the

knowledge of specificity of primary school actiesi and the ability to foresee
possibilities for improvement;

knowledge of children’s rights and ability to presethem;

knowledge of pedagogical interaction, and its oizgtion and evaluation;

ability to constructively communicate and cooperaitd a pupil’s family;

ability to participate in teamwork and organize it;

ability to organize and evaluate one’s professi@uivity, and to foresee potentials
and future professional development;

ability to utilize modern informational and commaational technologies in
educational processes;

ability to correctly use verbal and non-verbal coumnsation.

1.2.2.2 Correlation of learning outcomes of the gm@amme level with those of the subject

level

The SAR does not seem to address the correlatitmedéarning outcomes at the programme
level with those at the subject level.

The ASAR indicates that the learning outcomes ahesubject are directly linked to the
learning outcomes of the programme and are defreed the subject content. ASAR gives,
as an example, the learning outcome ‘knowledge anknowledgement of pupil's
personality’ which is split between different sutige

For instance, in the subject of Personality anci&®sychology, students have
to develop their ability to understand individuaafures of the pupil, and also to
learn methods of recognition of pupil’s generates&nd status in the classroom
community. And in developmental psychology the shid learn how to apply
different developmental theories in understandingil{s personality.
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1.2.3 Transformation of the learning outcomes

The SAR does not address this item and the ASAR da¢ make any specific comment
under this heading.

1.2.3.1 Continuous assessment of learning outcomes

The SAR is silent in regard to the continuous assesit of learning outcomes. ASAR gives
a lengthy response under this heading but littleny, of it has to do with the issue of the
continuous assessment of learning outcomes, althdbgre is one reference to the
“continuous monitoring of study results”

1.2.3.2 Reasonable renewal of learning outcomes.

The SAR does not comment on this matter. As legrroutcomes have been a recent
introduction at Vilnius College, the response as thatter has much to do with what is likely
to happen in the future, stating that “Annuallyisiplanned to renew learning outcomes of the
study programmes with regard to new tendenciescifisciences, changes of needs in labor
market, and the ongoing social changes in societyie ASAR indicates that it is intended, at
the end of each academic year, to revise the legoutcomes.

On an ongoing basis, Vilnius College and socidtettalders collaborate during
external evaluation of study programs, and disthispedagogical practices,
and analysis students’ final papers, organize wargs, conferences, etc. All
the activities create conditions for the renewdkafning outcomes in response
to changes within the labour market (See: 2.2.2TAgrefore, learning
outcomes are continuously assessed not only bfatodty, but by the
representatives of the labour markets as well.

1.3 Overview in relation to Aims and Learning Outcanes of Pedagogics of Primary
Education and Social Pedagogy Programmes

The overall strengths and weaknesses identifi¢hdmASAR are reproduced here.

1.3.1 Strengths

e Aims and learning outcomes correspond to Lithuardaa international formal
requirements for the studies at the colleges

e Learning outcomes are continuously assessed ard/eeh

e Learning outcomes are developed with regard tosphexific needs and features of
Vilnius region and with the special focus on depeh@nt of multi-linguistic and
intercultural competences of students.
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e Learning aims and outcomes are logical, complemgngand fit the needs of social
stakeholders and the labour market demands

1.3.2 Weaknesses

e The programme of pedagogy is not competitive bexaok the time-line for
completion of studies

e Incomplete practical experience of academic comtyuim assessment of study
results according to learning outcomes

1.3.3 Action for improvement

e To renew the study programme of the Pedagogy afdyi Education by shortening it
to three years of study.

e To organize consultations and other events forrmégion sharing regarding the
improvement of study programme with representativesy other schools of higher
education such as Vilnius Pedagogical Universitg Btykolas Romeris University,
since they have successful experience in assessmhesitidy results according to
learning outcomes and by taking into account espstggestions.

2 Curriculum design

As pointed out previously, the structure of thisRSéreates a very considerable difficulty for
the EET as, here again, the major headings of #sesament tool are not specifically
addressed highlighting the extent to which the S#d® been prepared using an entirely
different template.

Table 3 Extract from Evaluation Tool in relation to Curriculum Design
2. Curriculum design

O Compliance of the study volume with the
2.1.1. Sufficiency of the studyrequirements of legal acts
volume 0 Compliance of the study volume with learning

2.1. Programm outcomes

structure

D

2.1.2. Consistency of the stu

d ) .
subjects % Relations and sequence of the study subjects

o Compulsory, elective or free-choice subjects

2.2.1. Compliance  of el Compliance of the programme content with

. L regulations for study field
contents of the studies with . .
legal acts 0 Compliance of the programme content with general

requirements for the study programmes
2.2. Programme

content

2'2.‘2' C_omprehensweness Eméj Themes delivered in the subjects
rationality of programm

o Forms and methods used in classes
content

D

As noted earlier, the EET has no option but to emphe evaluation tool with which it has
been provided.
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In the SAR, there is no overall presentation ofdheiculum design.

2.1 Programme structure

The SAR, under the heading “Study Plan” gives agnaew of the programme structure,
noting that the Primary School Pedagogy study @mogne is composed of the following
parts:

General education subjects -10 credits;

Study basis subjects — 38credits;

Specific professional subjects — 58 credits;

Free selective subjects - 8 credits

Practice - 27 credits

Study programme branch — 11 credits

Final Thesis preparation — 8credits.

The ASAR does not give a specific response undehgmnding.

2.1.1 Sufficiency of the study volume

The ASAR does not give a specific response undehgmading.

2.1.1.1 Compliance of the study volume with theuggments of legal acts

As previously noted in Section 1.1.2 above, SecBai the SAR states that “the programme
is based on legal documents” and proceeds to gleegthy list of such documents and the
ASAF contains a similar list, but again does notl amhy indication of the specific
requirements which are met. Section 2.1.1.1 of RS&kes up the issue of compliance.

It notes that the Programmes of Primary EducatiedaBogy requires 160 credits with each
course consisting of no less than 2 credits. AS#kdRes that during the State registration in
August 26, 2002, study programmes received nacatitemarks from the Centre for Quality
Assessment in Higher Education and that it had lolesigned according to the law as stated
by the Ministry of Education and Science of the &#jg of Lithuania (Order No. ISAK-
1551, July 22, 2005). This law denotes that bo#sids of studies and special professional
studies should form no less than 40 credits. Furibee, 20 credits must be achieved during
practices and 6 credits for the final paper. tkeminore, the ASAR notes that the Programme
of Primary Education Pedagogy is corrected annuaitli regards to laws, regulations, and
other documents from the Ministry of Education &wence in 2008 and, most recently, in
May 2010 in accordance with the Description of @eneral Requirements for the First-Cycle
Level Consecutive Study Programmes, that reguliisamount of credits within the study
programmes’ parts (Refer to: Order No. V-501 of khaistry of Education and Science of
the Republic of Lithuania, April 9, 2010). The Talvhich is given in ASAR is reproduced
here to highlight the number of credits involveceach part of the study programme.
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Table 4: Structure of Primary Education Pedagogy Pogramme and Its Changes:

2007-2008 2008-2009 2009-2010 2010-2011
General Educatio General Educatiol General Educatio General Educatio
10 credits 10 credits 10 credits 15 credits (with 8

credits going  t(
alternative choice)

Basic studies 40| Basic studies 40| Basic studies 38| Basic studies 93

credits credits credits credits (with9 credits
going to alternative
choice)

Special Special Special

(Professional) (Professional) (Professional)

47 credits 47 credits 58 credits

Final Paper6 credits | Final Paper6 credits | Final Paper6 credits | Final Paper / Proje
8 credits

Specialization (choiceSpecialization (choic; Specialization (choic Specialization (choic]
between 4)18 credits| between 4)18 credits| between 2)11 credits| between 2)11 credits

Professional Practiq Professional Practiq Practices27 credits | Practices27 credits
27 credits 27 credits

Free Choice Coursq Free Choice Coursq Free Choice Cours{ Free Choice Cours
12 credits 12 credits 8 credits 6 credits

160 credits 160 credits 160 credits 160 credits

ASAR also details the balance between practicakvamd professional practice and other
academic activities.

2.1.1.2 Compliance of the study volume with therldag outcomes

In regard to the compliance of the study volumehwiite learning outcomes, this issue does
not seem to have been addressed in the SAR. THWRA®tes that subsequent to 2010,
learning outcomes have been incorporated into tidyprogramme beginning with the first
year of the programme. ASAR acknowledges thattthesition across all years of the
programme into a learning outcomes model will tskene time, noting that prior to the
changeover, there had been full compliance whersthdy programme had been assessed
against study goals and competences and it offexsetidence of a number of surveys,
conducted in 2009 and 2010, which support this \aswvell as the evidence that comes from
satisfactory rates of graduate employment.

ASAR concludes this discussion by indicating thaisiintended to check the compliance
between the study volume and learning outcomesadiyr(see also ASAR 1.2.3.1).

2.1.2 Consistency of the study subjects

In regard to the consistency of the study subj&AR, in Section 2.2.1, notes that “the
subjects in the study programme are arranged ertaio consistency, i.e. taking into account
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the subjects which determine the success of fudhglies; the internal relations of specialty
subjects; terminal practice goals and objective¥he SAR goes on to relate that “in the
programme the specialty subjects are arranged fihentess demanding knowledge and skills
ones to those requiring the analysis, summary péeise and complex practical skills”

ASAR does not specifically address this heading.

2.1.2.1 Relations and sequence of the study subject

ASAR gives a detailed account of the manner in Whiee four-year programme in Primary
Pedagogy is organised and of the internal relatipnsetween aspects of the programme as
well as of the sequence of the study elementss dtear from the commentary that there is
considerable internal debate in relation to theatne® course weightings of various
components, arising especially from the reductibthe length of the programme from four
years to three. The extent to which this is a @ogne in transition makes the task of
evaluation difficult, as there are many refereniethe intention to reducing the number of
credits allotted to various courses within the paogme.

In Section 2.1.2.1, ASAR notes that “the PedagofyPomary Education programme
(approved in 2009 by the Ministry of Education)asrrently being implemented for the
second year students”.

The EET is concerned that it is involved in theleation of an existing programme, which is

4 years in duration and that it is being askedrémgapproval to this programme for up to six
years. Yet a shorter version of the programmeéréady being implemented. It is the view

of EET that each new programme should be subjgotedsessment prior to being launched
or that, at the very least, it ought to be subpbdte evaluation within the first cycle (three

years) of delivery.

2.1.2.2 Compulsory, elective or free-choice subgect

Section 2.2.1 of the SAR gives an overview of thegpamme listing those elements which
are compulsory, optional branches or freely-chasdajects.

The ASAR notes that, in accordance with Ministereduirements of 22 July 2005 and 9
April 2010, all study programmes are divided intonpulsory and alternative courses. The
compulsory courses cover theoretical and profeassurbjects.

According to ASAR
“Elective courses are compulsory courses, but siigd=an select one or another
compulsory course from the list of these coursésdéhts have the possibility
to choose according to their interests and apt#uated to study historical or
philosophical context of education.

Finally there are courses for free-choice coursbihvare oriented towards the additional
development of students’ competences. The freezetmurses on offer change from time to
time, dependent on the students’ needs and cajpdditg faculty to deliver options.
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This model appears to offer students a reasonagjeed of choice.

2.2. Programme content

Programme content is commented upon briefly iniBe@.2.2 of the SAR. This heading is
not specifically addressed in the ASAR.

2.2.1 Compliance of the contents of the studies with legal acts

2.2.1As noted earlier, the SAR, in its introductiontemthat the programme is based on the
various legal requirements applying to such prognasa However, SAR does not
specifically address the question of the levelahpliance of the contents of the studies with
legal acts

This matter is dealt with in the ASAR under the dirg which follows below rather than
under this heading.

2.2.1.1 Compliance of the programme content witlyuéations for study field

While the SAR notes, in the introduction, that tpheogramme meets the necessary
regulations, there is no detailed examination i AR of the manner in which this

programme is compliant with these regulations. RS#so deals with this issue simply by
noting that the structure and content of the stpdygramme correspond to the current
legislation (see 2.1.2.2) and suggestions by engpoysurveys conducted by Faculty of
Pedagogy of Vilnius College) and to learning outes that are stated in the appropriate
TeacheiTrainingRegulations

2.2.1.2 Compliance of the programme content wittngeal requirements for the study
programmes

Again, this is dealt with in the SAR in quite a geal way in the Introduction and in Section
2.1.2 (Study Programme deliverables) where it isedothat the content of the study
programme was improved in accordance with the oadethe Minister of Education and
Science “On General Requirements for Study Progresiirof 22 July 2005 (No. ISAK-

1551).

ASAR, in Section 2.2.1.2, notes that the contenthefstudy programme corresponds to the
formal requirements for first-circle level studyogrammes indicated in Dublin descriptors

(2004), Law on Higher Education and Research (2@0@) the Description of the General

Requirements for the First-Cycle Level Consecu8tady Programmes (Order No. V-501 of

the Ministry of Education and Science of the Republ Lithuania, Part 3, April 9, 2010).
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2.2.2 Comprehensiveness and rationality of programme content

The manner in which the SAR addresses this topitirisugh its subthemes. There is no
overarching discussion of the comprehensivenessatimmhality of programme content. The
ASAR does not specifically address this heading.

2.2.2.1 Themes delivered in the subjects

In relation to themes delivered in the subjectsRSi Paragraph 2.2.2, notes that “methods
of study are selected according to the themesh&a@annually audit the curricula, adjust the
applied study methods, clarify the themes, and igpdiats of recommended literature”.
However, the SAR does not go into any analysishef particular themes delivered in the
subject, beyond its overall presentation of progremand subject content.

ASAR addresses the issue of themes within the stghije a little more detail, noting that:

Themes within the subjects are sufficiently reéehgheoretical knowledge is adjusted
to skills developed during their practicum; themdesnot duplicate in theoretical and
practical classes, but relevantly supplement edbbroContemporaneity of subject
themes is guaranteed by the possibility to renewou0% of course content (themes
and literature sources) as it is anticipated in@emeral Requirements for the First-
Cycle Level Consecutive Study Programmes (Order \W801 of the Ministry of
Education and Science of the Republic of LithuaAal 9, 2010).

2.2.2.2 Forms and methods used in classes

The updated SAR (February 2011), in Section 22&tes that

There are applied 3 basic student study forms-ambntorks: lectures,
workshops, seminars, consultations, during whicérd are mastered the
theoretical basics of a subject and their applcathethods; modelled separate
professional activity elements; trained an abiigyractically apply theoretical
knowledge. Knowledge is conveyed and professioniitias are trained by
applying various teaching methods: lectures, sersjmaactical works,
discussions, disputes, projects, competence piartdolangement and
accumulation; professional activity practices ialngorking conditions. These
are practices during which students are not ondyainted with working place
particulars and work organisation but also acqtnesconcrete working activity
skills. During the pedagogical practice at schdfilom the cognition practice
till the final one) students observe and analyaehmg/learning pedagogical,
psychological, and subject aspects, learn thefmdmmunication and
cooperation, model lessons and conduct them, agamd coordinate informal
learners teaching; student self-studies are aiwgogrtant component of studies
enabling a student to search for and choose tbennation sources, evaluate;
train problematic, critical thinking as well aseasch activity abilities. ....
Besides, there are also available distant and abpney studies
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This is set out a little more clearly in the ASARe¢tion 2.2.2.2) which states that

The choice of study forms and methods is very ¢&den the realization of learning
outcomes in study programmes. The variety of methus@éd raises students’
interests, motivates them, and insures qualitgafring process. Depending on the
teaching form used in the classes, teachers uggiganethods:

-In theoretical lectures teachers use PowerPoiseptations, discussions,
analyse sources, demonstrate films or other vidatemal, and discuss with
students, etc.

-In practicum teachers use case study analysis,imgpgtoups, methods of
conversation, mini projects, debates, socio-drafeasm theatre methods,
etc.

-During professional practices supervisors use nustiod conversation,
discussion, focus group interview, creating dd&sfietc.

It can be noted, that the project method starteédke an important place among
other study methods. In the renewed study prograrninseplanned to introduce a
project as a new, alternative form of studentslfijpaper. Taken into account
surveyed students’ opinions, study methods teaclssrsre relevant (survey taken
in 2009 and 2010). The collection and compatibibtyelevant study methods
allows to encourage active and responsible paatiicp of students in the study
process and to reach study goals and learning m&s0

A later Section of ASAR gives a valuable insightbithe success of the teaching methods
being employed. Section 3.2.1.1 notes that datan fstudents’ questionnaires on study
quality in the Faculty of Pedagogy at Vilnius Cgkein 2010 shows that teachers use active
methods of teaching, offer students interesting seldted to professional activity tasks,

encourage creativity, analytical thinking, skill§ ability to solve the problems, assess
students’ knowledge and competences objectivelyntaia friendly and good atmosphere

for cooperation”.

In the course of the field visit and from a randet® meetings with those involved, most
especially the students, the EET formed the vieat the programme was delivered with a
good deal of pedagogical diversity. It is alscacldrom the meetings which EET held with
students, former students and employers, thatrtighasis on the practical and the extent to
which other stakeholders’ views were accommodatefpeldl to build the reputation of
VIKO’s programmes in general. The graduates of ghegramme (ranging from 2001 to
2010) were appreciative of the work and preparatione by staff of the College, although
they might only have that appreciation in hindsigimt the words of one graduate:

“When we were in College, we thought a lot of wivatdid was only fooling
around and nonsense, but now we appreciate howadargble it is”.

The students were also appreciative of the fa¢tttieCollege is now offering a professional
Bachelor's Degree in this area and of the ongoingfessional support that individual
lecturers continue to offer to alumni of the ColegGraduates would like to see VIKO being
in a position to offer Masters’ Degrees rather thamg forced to continue their studies in
other institutions as they feel that there is as#pry of professional skills at VIKO that does
not seem to be so readily available elsewhere.y hg that there are also some specialised
courses that might be recast as graduate diplozadslg to Masters’ qualifications.
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2.3 Overview in relation to Curriculum Design

The following strengths, weaknesses and pointadton are presented in the ASAR.

2.3.1 Strengths

1. The content of study programmes is constructeduch sa way that learning
outcomes are oriented towards study results.

2. Practices, practical and theoretical teaching ak lvalanced in study process.

3. Teachers use interactive teaching methods thawv atadents to feel fulfilled and
to participate actively in the study process.

4. As students’ independent work becomes increasinglye important, students’
responsibility for the study results also increases

5. Programmes offer a sufficient variety of alternatoourses.

6. Non-Lithuanian speaking students have the podgsilhdiimprove their Lithuanian
language skills by taking a Lithuanian languagerseurom one of the Free
Choice Course group.

2.3.2 Weaknesses

1. Study programme requirements (including the requéngets for the structure of
the study programmes) and study programmes ofteangeh This causes
difficulties in the administration of study prograras, as well as disrupts studies
for students who are returning after a temporaegkr

2. Free-Choice Courses are taught in the sametyaasl compulsory courses and
this limits students’ possibilities to enlarge theutlook of the world according to
their interests and needs.

2.3.3 Action for improvement

1. To anticipate more simplistic mechanisms for rengrstudents after a temporary
break.

2. To anticipate opportunities and order to studgeFChoice Courses in other
faculties of Vilnius College (for example: managaméealth care, arts, etc.).

The EET is concerned that the programme of PrirR&gyagogy seems very subject oriented
and fragmented. There is not enough competencedbassessment and the learning
outcomes are at the subject level not connectéldetthemes. It notes as valid the concerns
of the teaching staff about the frequency of chatogihis programme. None-the-less, EET
considers that a fundamental rethinking of theiculum of this programme is now needed.
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Furthermore, as clarity of purpose is essenti@,BERET recommends that the Faculty revisit
the specific purpose of this programme to give sharp focus on the profession of primary
teaching. Careful consideration should be giveprtming the programme rather than having
it continue as a programme burdened with weighfnbnes, some of which might deserve
their own professional degree programmes.

3. Staff
Issues relating to academic staff are dealt witth@revised SAR under two headings:

Staff Composition and Turnover
Staff Competency

The ASAR does not separately address this heading.

3.1 Staff composition and turnover

The revised SAR, in Section 2.3.1, states thatehehing composition of staff is reviewed
annually by way of an analysis of “the teachersilifjaations, professional development,
participation in science (art) and other applietivies”. As an outcome of this survey and
depending on the resources available to the Facplgns are put in place for staff
development and for the filling of vacancies.

In Section 2.3.2, the SAR notes that

Faculty Administration encourages lecturers to tgyvéheir qualification and
provides them with necessary conditions. Part etithining courses is financed
by VIKO. After the return from their training, lagers share their experience.
During the evaluation period, almost all teachemsployed in the programme,
improved their speciality, pedagogical and geneuallification. The acquired
skills are applied in planning and realising thbjsat taught, preparing
methodological, educational material, carrying tnat applied research, and
tutoring final works....... Teachers who wish to elep their qualification are
given the necessary conditions. Persons wishisguidy in the second
postgraduate, or doctoral studies, are partly fiedn(Vilnius College faculty
professional, educational, and scientific qualtiima improvement programme.
Approved by the Vilnius College Director on Octol2dr, 2003).

The SAR records that the number of technical ssagtifficient for the programme delivery.

The ASAR does not separately comment under thidihga

3.1.1 Rationality of the staff composition

There is no specific commentary on this issue e 3R nor does the ASAR address this
separately.
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3.1.1.1. Qualification of the teachers

The SAR, in Section 2.3.1, notes that “all teachexwking in the study programme
completed Master or a higher education degree,valpmt to a Master's degree”. This
statement is backed up in the ASAR which states “didhteachers involved ... have either
master degree or equivalent degree in higher educat a subject of the course of studies
(according requirements — not less as 80 %), ds regulated by the Law on Higher
Education and Research (2009) and Regulation afhiBgalraining (2010)”.

The ASAR includes a very helpful table (Table GA&AR) clearly illustrating the levels of
qualification.

Table 5: Qualification of PF teachers

Programme Permanent teachers Employed on fixed-term contracts

Totally Masters Ph.D. Totally Masters Ph.D.
Pedagogy ( 31 26 5 3 2 1
Primary Education

3.1.1.2 Ratio of teachers and students

In regard to the ratio of teachers and studentsti@e2.3.1 of the SAR notes that the number
of teachers working in the study programme doescoatradict the College regulations on
the number of students per teacher, per servindoy and the study area rate (December
24, 2003 ISAK-1881). It also notes that

For the Practice in schools there are formed gra@idifb to 7 students in a group,
led by the practice guides, and teachers-pracéite(mentors). For the Final
Theses consultancy there are appointed guidesdingdo the student selected
research fields. The list of Final Theses guidepjgroved by the Dean. The
teacher is usually guiding not more than eightlfimarks.

The ASAR notes that this regulation (ISAK-1881, 2pfecommends a Standard ratio of 14
students for a teacher but it notes that a reagneyg had found that this recommendation was
being exceeded in 2010/2011, reaching 14.86 ircdise of regular studies and 16.08 in the
case of extended studies. ASAR notes that the auofistudents per teacher varies with the
type of activity being engaged in. With regardit@l year theses, it notes that no teacher is
expected to supervise more than eight theses is@rmol year.

The EET was concerned about the numbers in eachoj¢lae programme, ranging from 23
in Year 1 to 17 or 18 in Years 3 and 4. EET alad kbome concerns about the discrepancies
between the number of students registered in the &4d the numbers in the various classes
as reported by the students in the meeting which B&d. One reason for the decreased
numbers seems to arise from students switchingpeggpart-time programme. EET had the
impression that there was a lack of certainty aboodv many students were actually
registered each semester with both staff and stsds#ing unclear as to whether students
were continuing or whether they were fully diserggdrom the programme (effectively drop
outs).
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It is the view of EET that, based on internatiomgberience, it is very difficult to maintain an
economically viable programme with such low numbers

3.1.1.3 Ratio of full time and visiting teachers

The SAR, in Table 9, highlights the fact that thexea small (and diminishing) inflow of
lecturers from outside of Lithuania (Belgium anduia) coming to teach. Since 2009, one
Belgian Professor has come each year to teach mecan Reflective Pedagogy on this
programme. ASAR gives essentially the same in&tion in Section 5.2.3.1.

In ASAR, Section 3.1.1.3, we are informed that lo@ Pedagogy of Primary Education study

programme, 80 % of the teachers are full-time wthikeother 20 % are practitioners.

3.1.1.4. Distribution of teachers’ workload

While the SAR, in Section 2.3.1, notes that theheas’ workload is drawn up according to
the requirements of the study plan, it gives ndualcdetail on the workloads of individual
staff members. Ideally, staff might be asked teegan account of their input to this
programme through the use of a table such as tloaving.

Table 6: Sample University Teacher's Workload

Activity Hours
(@) Academicactivity (lectures, seminars, classes, xX hours
works, practices, and exams)
(b) Methodological activity (preparation for cont xx hours
hours, organization and monitoring of stude
independent work):;
(c) Research and / or artistic activity XX hours

ASAR addresses the issue of workloads in Sectibri 3 by pointing out that

Teachers' workload is formed according to requirets®f the study plan.
Individual teacher‘s workload involves not only tact hours but also hours for
scientific activities, methodical work, creativedaother activities. The annual
workload of the college teacher is 1500 hours36ehours per weeft. R Labor
Code, Procedure for Teachers' educational workrpreghand accounting
approved by the order of director of Vilnius coke?007, No.V — 24). 600 to
780 hours are delivered for contact work with shidend the others are for
teacher‘s professional development, organizatidmsiher activities in science,
applied sciences, methodical work. Teachers assgnon-contact hours for
academic work, seminars in the college as welhagher institutions, make
researches, develop their qualifications. (see B@)the teachers who are very
active in scientific and applied sciences (artdBecontact hours are reduced to
minimal limit (e.g.., Associate professor dr. V.a2iere, heads of departments).

ASAR does not indicate what constitutes the minilinak to which it refers.
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3.1.1.5 Number of technical staff

As noted previously, the SAR in Section 2.3.1 ndtest the number of technical staff is
sufficient for programme delivery. ASAR simply metthat teachers and students have access
to the services of technical and other supporf,stafluding manager, heads of divisions and
supervisors of practical training. ASAR also notleat the annual surveys of teachers and
students give evidence that number of technicé#iistaatisfactory.

3.1.2 Turnover of Teachers

SAR, in Section 2.3.1, notes that the level of heacurnover in the faculty and on this
programme is limited. ASAR, in Section 3.1.2.1 alebes that change of full-time teachers in
the faculty is minimal:

3.1.2.1 Reasons for staff turnover

The SAR, in Section 2.3.1 notes that one of thesaes for the turnover is teachers'
retirement. SAR also notes that the introductidmew subjects (modules) requires the
invitation of new professionals, but it does notntien what happens to staff whose input to
the programme has been significantly reduced.

ASAR, in Section 3.1.2.1 states that teachersiage When their term expires or they retire or
due to an unexpected reasons (e.g. death). It tmdésluring the last five years six teachers
retired and one teacher died while five new teachere admitted to the faculty of whom
two have part-time positions. It does not say hmeny people have had their contracts
expire. ASAR also states that the number of fullet teachers has been reduced because of
the decrease in the number admitted to the stuatyr@mme but it gives no data on this.

ASAR also notes that the introduction of new coursxlules or course components can lead
to the employment of new part-time staff (examplesgiven).

3.1.2.2 Impact of staff turnover on the study pr@gnme

SAR, in Section 2.3.1, notes that the introductddmew subjects or modules requires the
invitation of new professionals. ASAR in its regsge to this section noted that a number of
new teachers (whom it names) from academic andigaastitutions have been employed
since 2006: ASAR sees this as one strategy forwailp the renewal of the subject
programmes and its adaptation to the needs of ®tyour market.

3.2 Staff competence

Section 2.3.2 of the SAR addresses the issue &f cdapetence, noting the systems of
support and encouragement which are in place dmdure that there is some ongoing staff
upgrading as well as acquiring “the proper level coimpetence aspects defined in the

34



description of teachers' professional competende MIES Order No. ISAK-54 of January
15, 2007)".

ASAR makes no comment under this particular heading

3.2.1 Compliance of staff experience with the study programme

Section 2.3 of SAR addresses staff experience &aoramber of different perspectives, but it
does not really address the issue of the compliaicsetaff experience with the study
programme. There is no overarching statemeritdPAISAR under this heading.

3.2.1.1 Teaching experience of teachers

SAR, in Section 2.3.1, notes that this traininggoamme is served by the highly experienced
staff (teachers with three year or more teachingeagnce form 99% of the teaching staff).

Elsewhere, in SAR, it is noted that the majoritytioé programme subjects (modules) are
taught by the teachers who have had longer expmerianth most teachers having between
seven and fifteen years of teaching experiencds ighllustrated through the table which is

reproduced below. There is an interesting questiising here as to whether this is field

experience as primary teachers or a referenceetdetigth of time during which they have

been teaching at VIKO or a combination of both ferof experience.

Table 7: Teaching experience (in years)

Up to 5 years 5-10 years 10-20 years 20-30 years -BDyears

1 1 16 9 9

It might also be noted that ASAR in Section 3.2.{b2low) acknowledges that “not all
teachers have practical work experience” goingmmdmit that, on account of this, it is
necessary to involve more stakeholders and compspetialists who have practical work
experience.

3.2.1.2 Scope of teachers’ research (art) actiwtaend correlations with the study
programme

The SAR, in Section 2.3.2, highlights the fact thembers of the Faculty, teaching on this
programme conduct applied research, “the resultsha¢h are used for improving the study
programmes, adjusting subject modules, and prepanaterials for publications, and reports
(the reports read by programme lecturers duringRépublic and International conferences,
and articles)”.

ASAR states that the research and artistic actoatyied by teachers corresponds with their
scientific/art areas of interest and thereby cbates to the excellence of the subjects on
which they lecture. ASAR presents a helpful talléch details the engagement of faculty
members in publishing or presenting at conferencether academic events.
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3.2.1.3 Experience of teachers’ practical work

The SAR does not seem to explicitly examine the pl@nce of staff experience with the
study programme from the perspective of the expedef teachers’ practical work, while the
ASAR notes that

Having in mind that not all teachers have practieaitk experience it is aimed
to involve more stakeholders and competent spsetsalith practical work
experience. At the moment we try to solve the femobduring the students’
practical trainings combining supervision of preatitraining between mentor
with practical work experience (specialist with feds as 3 years of specialty
experience in the institution) and tutor (teaabfethe college, practice
supervisor).

Elsewhere, in the SAR, Section 2.3.2, it is notet the tutors of the Primary Education
Pedagogy study programme have more than fifteers ygdeadership experience in
professional practices.

3.2.1.4 Scope of teachers’ other activities (experganizational, etc.) and correlations
with the study programme

SAR does not appear to explicitly address this thenThe ASAR identifies the areas of
activity in which the teachers working in the Penigyg of Primary Education study
programme participate in expert activities. Thregn areas of endeavour are detailed:

e developing legal documents
e other expert activity
e organizational experience of the teachers

Teachers’ involvement in international educaticalvity is detailed in Section 5.2.3.1.

3.2.1.5 Compliance of practice and practical trangy supervisors’ professional activities
with the nature of practice

Although the diversity of practice is noted in SABection 2.2.1, (Cognitive Practice,

Probationary Pedagogy Practice, Teaching Pedadodicactice, Leisure Organisation

Practice, Teaching Practice of the Programme Brahkimal Pedagogy Practice), there is no
discussion of the level of compliance of practiced apractical training supervisors’

professional activities with the nature of praciicéhe SAR.

The ASAR, in Section 3.2.1.5, repeats the emph@aced on practical experience of teachers
at VIKO and repeats the statements previously nadeSAR Section 3.2.1.1 to the effect
that teachers with three year or more teaching rexpee form 99% of the teaching staff
while a majority of the programme subjects (modube® taught by the teachers who have
had longer experience with most teachers havingd®st seven and fifteen years of teaching
experience. ASAR goes on to note that all edusatiand training practical trainings are
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supervised by teachers with teaching experien@oés not explicitly say that this experience
was always in therimary sector).

EET has some concerns about the form of the sghlacEment as it appears that, in Year
One, students spend up to one month in a praceteng but that this is primarily
observational. It is recognised that there is ssjimlity that students may choose to teach, by
agreement with the teacher, but that this is natdasry. EET considers that students ought
to experience teaching right through their progranmcluding during their first year of
professional preparation.

ASAR also draws attention to the fact that, as péra Quality improvement in teacher
training seminar, all practice supervisors gainetdrapetence of a tutor in 2007. ASAR also
stresses that theslsction of appropriate tutors and mentors for students’ practical activity is
carefully done so as to ensure close cooperation between tutor and mentor, thereby guaranteeing
accomplishment of the practice program and achievement of study’ learning outcomes.

3.2.1.6 Experience of coordinator of the study prams

The SAR does not seem to address the issue ofbtheliance of staff experience with the
study programme from the perspective of the expegeof coordinator of the study
programme. ASAR notes that the Primary Educatiedagogy programme is coordinated by
the Head of the Educational Technologies Departmdaster of Educology R. Baulyté
who has been the leader of the programme comnatidecoordinator of the study program
for eight years. ASAR notes the extensive expegesf this individual.

3.2.2 Consistency of teachers’ professional development.

SAR does not seem to specifically address thisenattieither does the ASAR have anything
to say specifically under this heading.

3.2.2.1 Regulation and promotion of teachers’ pregeonal development

In examining the consistency of teachers’ profesiaevelopment from the perspective of

the regulation and promotion of teachers’ profassiodevelopment, as previously noted

above in Section 3.1.1.1, “all teachers workinghie study programme completed Master or a
higher education degree, equivalent to a Mastedsesk”.

However, the SAR gives little further informatiom dhe regulation and promotion of
teachers’ professional development.

ASAR gives an overview of the supports availabldaimulty members who wish to upskill,
noting that at the beginning of every school yesachers complete booking sheets for
gualification improvement courses, indicating tbpit¢ with which they wish to engage and
their need to improve.

According to the regulations of the Academic BoafdVilnius College, teachers of the
faculty have a right to improve their qualificateoduring the time allocated for methodical
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work and also have the right to ask administratmicover their expenses for such courses.
Details of the amounts of money involved along witkamples of some of the faculty
members’ activities in such programmes are seinoilte ASAR.

3.2.2.2 Scope of the professional development asdmpact on the study programme

Whereas the SAR (Section 2.3.2 and elsewhere) ribtsthe “Faculty Administration
encourages lecturers to develop their qualificdteond are constantly trying to improve both
their knowledge of content and their capacity topkay interesting forms and modes of
deliver, SAR does not specifically address the altopic. ASAR notes that the members of
the “Pedagogy Faculty of Vilnius College seek nolyaat possibilities for improvement of
gualification but also at real improvement of qgfiedition”. A direct link between the
professional development of staff and the qualitg eontent of the programme, as delivered
to the student body, is not addressed.

3.3 Overview of Strengths, Weaknesses and Pointg fsction in relation to Staff

3.3.1 Strengths

1. Good educational preparation of the teachers, tlseifficient educational
experience and excellence.

2. Representatives from institutions of science and practical area from Lithuania and
EU countries are involved into study process.

3. Active patrticipation of the teachers in scientidievelopment and expert work.

3.3.2 Weaknesses

1. Number of students for a teacher is higher thariggulated.
2. Less possibilities for teachers’ qualification deyenent due to reduced funds
(economic crisis).

3.3.3 Tools to improve this area

1. Search and implementation of new innovative studyhmds which empower to
work with bigger groups of students.
2. Look for possibilities of sources of alternativenéling (projects, funds, etc.)

more actively.

4. Facilities and learning resources

While there is no overarching statement in the SA¥er this heading, the SAR deals with
the issue of facilities in considerable detail unithe following headings.
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2.4. MATERIAL RESOURCES
2.4.1. Material base
2.4.2. Methodological Resources

4.1. Facilities

Within the SAR, the issue of the adequacy or otisrwf facilities is addressed in Sections
2.4.1 (Material Base) where we are told that

For the PDF study programmes (including Primarudadion Pedagogy study
programme) implementation and achievement of thgeatives set in the

studies there are used 20 classrooms and offioespfothem with 70 places for
the streaming lectures, 4 IT classrooms with 15katations in each; there are
specialised psychology , pedagogy, social sciensyal sciences, and music
classrooms.

4.1.1. Sufficiency and suitability of premises for studies

Like the SAR, the ASAR does not offer any speaficnment under this heading.

4.1.1.1. Number and occupancy of premises for sasdi

According to VIKO’s website Http://www.viko.lt/en), “there are established good
laboratories and study centres of Vilnius CollegeHogher Education. Computer centre
has 30 computer classrooms with >1000 computers. flinds of the college’s library
contain about 280,000 copies.”

With regard to the issue of the sufficiency andahility of premises for studies, the SAR

(Section 2.4.1) addresses this issue. It notasftiaall of the programmes (including the

Primary Education Pedagogy study programme), tleeliahas at its disposal, 20 classrooms
and offices, one classroom with 70 places for theaming lectures, 4 IT classrooms with 15
workstations in each as well as specialised psggiyo| pedagogy, social sciences, natural
sciences, and music classrooms.

ASAR adds that the classrooms are “exploited ratlgh)y that the number of seats is
sufficient and that 9 of the classrooms have statip multimedia projectors.

Section 2.4.1 of the SAR states that “due to tleeeimsing number of streaming lectures, there
is still a shortage of one large auditorium”. gt not mentioned in the ASAR.

4.1.1.2 Technical and hygienic conditions of thegmnises for studies

The SAR (Section 2.4.1) addresses the theme ohimahand hygienic condition of the
premises for studies, noting that “the facilitiesed for studies comply with safety and
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hygiene requirements (the hygiene passport No.12:62-81, issued by the Vilnius Public
Health Centre on January 28, 2010). This stateiseppeated in ASAR.

4.1.1.3 Working conditions in libraries, reading-omns

The SAR (Section 2.4.1) notes that the Facultydmpihas two reading rooms (speciality and
information), with 40 working seats but it makes fusther comment in relation to the
sufficiency and suitability of premises from thegective of working conditions in libraries
and reading rooms,

ASAR indicates that the adequacy of the facilif@ssuccessful study implementation is both
“assessed” and “analysed”, but no particular outiaid is presented on the matter.

Both SAR and ASAR give some detail on the openiogré of the Library, on the adequacy
of library funding and on the linking of the libyato the network of higher education
libraries.

4.1.2 Suitability and sufficiency of equipment for studies

The SAR does not make any general comment in oelati the suitability and sufficiency of
equipment for studies. In fact, the word “equiptheatoes not appear at all in the SAR.
ASAR does not separately address this topic.

4.1.2.1. Laboratory (art) equipment and appliances

The SAR (in Section 2.3.1) notes that the “labaratoare equipped with modern technics”.
This is elaborated somewhat in Section 2.4.1 winigtes that “in training classrooms and
laboratories there are available the audio-visumal multimedia means, thus, lectures and
workshops might be conducted smoothly, picturesqeficiently, and creatively”.

The ASAR gives a little more detail stating that

Two labs are available for implementation of PriynBducation Pedagogy
study program: Food processing technologies Houdeatudture laboratory,

Fine textile and sewing technologies laboratoryaad music classrooms.
Laboratories are equipped properly, materials affecent. .... Students use the
big auditorium of the faculty which is adapted $treaming lectures and
specialized studies: psychology, social sciencéagegy, science and music.

In the course of the field visit, EET had the ogpoity to visit most of these facilities and
considered that they were adequate.

4.1.2.2 Computer hardware and software

On the issue of computer hardware and software,SthR (Section 2.3.1) notes that, if
necessary, both students and teachers have aaressmiputer professionals and other
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technical staff support. Section 2.4.1 of the SAdRes that the computers are plugged in to
the local computer network as part of a single lfgcand college network and that all of the
computers are connected to the Internet, usingpaicab connection port. SAR gives the
following statistics in regard to the numbers ofnguters which are available to students.

Table 8: Number of computers per 100 students:

Number of students | Number of computers Number of amputers
per 100 students
458 66 14.6

ASAR repeats much of this information and adds that

The software is modern and legal. In 2010 Micro®¥dgfidows 7 and Ubuntu
Linux 10.10 operational systems, Microsoft Offic&R and OpedOffice.org
3.2 programs were installed. It is installed binWis College computer center.

4.1.3. Suitability and accessibility of the resources for practical training

The SAR did not address this area and ASAR doeseaparately address this heading.

4.1.3.1 Compliance of activities of the institutistior practical training with the aims of
the studies

The SAR did not address the level of compliancadtivities with the aims of the studies.
ASAR states that the level of compliance on thistenas assessed, noting that students have
opportunities for practical professional training schools of great diversity (general
education, informal educational institutions, spe@&ducation, etc. ASAR also notes the
extent to which Students’ practical skills are deped, including experience in project
planning, and managing practical activities. Itasothat the practice schools are chosen with
great care to maximise such practical learning dppdies.

4.1.3.2 Ratio of suitable practical training placeath the number of students

The ratio of suitable practical training placegte number of students on the programme of
Primary Pedagogy does not seem to have been addriesthe SAR.

The ASAR gives some information on the timing ofagircal placements and on the
organisation of students into groups of 4 to 6 @essfor practical training in the institution.

It does not give any further detail on the ratigplEicement or on the issue of whether students
are individually placed in classrooms.

4.1.3.3 Role of the higher education institution selecting the sites for practical training

The SAR notes, in Section 2.2.1 that consideraltaight it given to the importance of
teaching practice at VIKO. It says
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An exclusive focus in Primary Education Studiesgpamme is on professional
practices (general duration of practices is 27itspdStudents are systematically
targeted by shifting from observation to directp@ssible contact with learners.
Each year, the practice becomes more complex,magunore student effort,
independence and responsibility

The SAR does not seem to specifically comment an nible of the higher education
institution in selecting the sites for practicaifing.

ASAR notes that the Faculty offers sites for pidtitraining but students themselves may
choose the institution in which he/she wishes t&erthe final educational practical training
(either in Lithuania or abroad in Europe). It alsmtes that the Faculty has long-term Co-
operation agreements with different institutionseveh future social pedagogues may have
practical trainings: schools of general educataenmtres of in-formal education, Day centre
of youth and children, special education institasipetc.). When students leave for practical
training a tripartite agreement is signed (facultyinstitution — student), in which the
obligations are set down.

4.2 Learning Resources

The SAR notes that in the library there are enaligtionaries, monographs, encyclopaedias,
and educational, scientific and literary works @b notes that the Faculty library has two
reading rooms (speciality and information), as wedl a range of other resources and
materials.

4.2.1 Suitability and accessibility of books, textbooks and periodical publications

The suitability and accessibility of books, textke@nd periodical publications is examined
from the perspectives of the “provision with prihtpublications required for the study
programme” and of “access to electronic databases”.

ASAR does not make a specific comment under thasling.

4.2.1.1 Provision with printed publications requuigfor the study programme

The SAR notes that the Faculty Reading Rooms angpeed with 40 working seats where
documents are arranged in accordance with the sirmyramme so that students can access
and use the documents, intended specifically figrstudy area.

ASAR notes that The Faculty Library has a collectad 27,395 publications. 32 periodicals
corresponding to study programs are subscribedetisa® electronic data basis. Single copy
can be used in the reading-room. If more copiesaaadlable they can be issued for a day,
week, month or semester. The SAR lists national faneign periodicals. As far as foreign

periodicals are concerned the SAR refers to thevimhg: Cambridge Journal of Education;

Education theory; European Journal of Social Edocainternational Journal of Education

Research; Child Education. The library subscritoethe newest publications published in
Lithuania corresponding to the study programme.
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In the course of the field visit, EET had the oppnity to see the library facilities and
resources and understood that there was adequatsipn.

4.2.1.2 Access to electronic databases

The SAR notes that students have access to electdaitabases and to an electronic
catalogue. ASAR notes that the college gives therauremote access to international
information resources: EBSCO Publishing — packafjelatabases of full text academic

articles (11 databases). Databases are constastigydt Access to databases of all higher
education institutions of Lithuania is available.tdhe software in the college gives access to
databases for everyone. Study classrooms and tabesaare provided with audio and video

multimedia.

4.2.2 Suitability and accessibility of learning materials

There is no specific comment in the SAR on theakility of learning materials and ASAR
does not specifically address this area.

4.2.2.1 Provision with methodological publications

In relation to provision with methodological pulat®ons, the SAR points out the lecturers’
methodological publications are kept in the librarywarious media, so that they can easily
be accessed by lecturers and students. The ASAdsdekamples of material developed by
faculty members, such as those related to “Famglgagogy”, “Psychology”, “Personality
and Social Psychology”, “Exercises of social workDevelopmental and abnormal
developmental psychology”, “Management of project$iealth of child”, “Ethnoculture”,
etc .

4.2.2.2 Access to methodological publications

The SAR acknowledges that access may be limitedt@ltlee small numbers of some items
stocked in the library:

Due to the finance shortage it is possible to aeqomly several copies of all the
publications related to the study field and puldin Lithuania. Unitary
publications are used only in the reading roonthdfe are more copies they are
provided for a day, week, month or even a semester.

ASAR, however, notes that students have accesslltanethodological publications

developed by the teachers. Some are publishestage notes and some are available on the
internet.
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4.2.2.3 Provision with learning aids

In regard tgprovision with learning aids, the SAR in Paragraph 00000

According to the SAR, methodological materials ugmdthe study programme are modern
and meet study program aims, subject goals anchethtearning outcomes of the study
programs. ASAR also notes that there is an inangasiimber of electronic publications.

4.3 Overview of in relation to Facilities and learing resources

The strengths, weaknesses and points for actiadeasified in the ASAR are noted here.

4.3.1 Strengths

1. Big choice of innovative institutions where studehave practical training.
2. Sufficient material base for implementation of stupgrogram’ purpose and

achievement of study aims and learning outcomes.

4.3.2 Weaknesses

1. Insufficient methodical preparation for organizatmf distance studies.
2. Insufficient use of virtual educational activitiesthe study process.

4.3.3 Measures for improvement of the area

1. Organization of trainings to work in Moodle virtuahvironment for the teachers
of the faculty.
2. Awireless internet zone in the faculty.

5 Study process and student assessment

In what may be a less than ideal translation, tAR States that “the content of the taught
study programme subjects is related to the acqureféssional competencies and flourished
general skills in accordance with the foreseenggplas of study results assessment”. Section
2.5.2 of the SAR addresses the “Study Process’.re ke are told that “Students are
encouraged to analyse, assess, and acquire res&dizhindividually work with information
resources as well as to think critically”. SAR ga to point out that the

Student achievements are measured on a cumulatve. 3 his assessment
system encourages students to work in a systematicenabling them to
perform all the tasks, participate in workshopgutarly work all semester, and
to improve the general and professional abilities.

ASAR does not make a specific comment under thasling.
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5.1. Student admission

The SAR notes that for the course of Primary EdaonaPedagogy individuals are enrolled

who have had a secondary education with one acadgrup (one for each study mode)

being admitted annually. ASAR notes that secondahool graduates (in Lithuania) must

have 3 successfully passed maturity exams (Littaunal@inguage-rate 0.4; history-0.2; foreign
language-0.2) which form competitive score. The petitive score also includes annual

grade of math-rate 0.2. SAR also indicates thatettare no special requirements for study
admission but that, in the future, it is expecteat &8 motivation test may be introduced.

SAR also notes that Vilnius College together with tiniversities is taking part in the general
admission to Lithuanian higher schools. (LAMA BP@&pach year, the competitive score on
the first request is analysed according to pref@etComparing the competitive score on the
first request of 2005 and 2009 (respectively 0882, 0.35, 0.53, 0.70) there is seen a
slightly changing factor. Over the past five yeas;ording to all the wishes there is a general
decline in contest; fewer students are admitted&R @scribes this change to the demographic
situation in Lithuania, and the overall nationatiseeconomic situation.

SAR also details the extensive promotional work clihis undertaken to promote the
programme.

5.1.1 Rationality of requirements for admission to the studies

Neither the SAR nor ASAR seem to address this matien the perspective of the rationality
of the requirements for admission.

5.1.1.1 Competition and minimum requirements for@jgants

While this heading is not explicitly addressed i8AR, it does note, under Section 5.1.1, the
established minimal requirements for the applicgasting out that, until 2010, general
requirements for admission to educational studiesewn force (General Provisions of the
Rules for General Admission to Major and Integraéadies of Lithuanian Higher Education
Institutions in 2007 but that, since 2010, gradsia®o were seeking state funding have had
to pass oral and written motivation tests.

ASAR also notes that, following the Law on Highetugation and Research of Republic of
Lithuania (2009), state funded study places nowfagopersons who are among the best
graduates on the general admission line but theope who want to study with their own
funds are admitted following the same prnciples anocedure. ASAR presents a table
showing the changes in competitive scores amorrgr@stduring the period 2006 to 2010. It
notes that that students with the lowest competigcore enter the part-time (not state-
funded) programmes and that, given their low scdreg some students may face academic
difficulties in the future.

5.1.1.2 Special Requirements
This heading is not explicitly addressed in the ASA
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5.1.2 Efficiency of enhancing the motivation of applicants and new students

SAR notes that a number of factors contribute tg@roding motivation, not least the
possibility of acquiring a Professional Bachelatégree (as of 2007).

ASAR does not directly address this heading.

5.1.2.1 Actions of a higher education institution attracting students capable to study

The SAR notes that advertisements for the programmelaced on the website, that flyers
and leaflets are disseminated in the majority ahlianian schools. Twice per year, “Open
door” days are organised during which school-le;vare provided with the required
information, and the possibility to communicatehwiculty students. This study programme
together with other faculty programmes is displagiethe international exhibition “Learning,
studies, career”. In order to attract new studdetgurers and students arrange meetings in
Vilnius region schools, where they introduce thedgtprogrammes and comment on their
structure. ASAR adds that the same disseminafidheostudy programs involving part-time
students is carried out in the schools of the otbenties.

ASAR also notes that annual data analyses of ttrarga shows that 6 — 10 % of students in
the Primary Education study programme are from aimcal institutions in which
presentations were made.

5.1.2.2 Student motivation enhancement

SAR notes that, for the first year students, a semadaptation camp “FUX” is organised
where the second and third year students shanedhugiies experience, provide information
about the study organisation and faculty life ingral. SAR also notes that the Department of
Educational Technologies is interested in studamysmotivation and therefore constantly
organises student surveys, the results of whiclaaatysed and presented at the department
and faculty meetings and used for the further sprdgramme improvement

ASAR adds that all new students, during the firetmaster, have a subject called

“Introduction to Studies” where they are introdud¢edhe study program, the internal rules of

the College and Faculty, assessment procedureterdti) rights and obligations and career
opportunities. ASAR also points out that therelisse cooperation between students and
teachers taking part together in the conferencdssaminars and that professional motivation
is stronger in senior students.

5.2. Study process

A lengthy and wide-ranging section (Section 2.92the SAR relates to the study process. It
says that, through the study process, studentsren@uraged to analyse, assess, and acquire
research skills, individually work with informatioesources as well as to think critically.
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5.2.1. Rationality of the programme schedule

The question of the rationality of the programmbeslule does not seem to be addressed in
SAR. For example, the typical student contact f@ne not given and consequently, it is not
possible to form a view as to the appropriatenesgher of student workloads.

There is no overarching comment in relation torétenality of the programme schedule in
ASAR.

5.2.1.1 Schedule of the study classes

This theme does not seem to have been addresshd BAR. In ASAR, we are informed
that students have not more than 28 academic holudasses per week organized by
teachers: lecturers, practical work. Classes még tg to 8 academic hours a day. The
schedule of the work in the classes is developethbymanager of the Faculty. Students’
requests are taken into account and every effornasle to distribute classes evenly, if
possible. When students have practical training tiae no lectures

EET concludes that students are overtimetabled,thigae are too many academic contact
hours and that there should be more time for indeget work.

5.2.1.2 Schedule of the examination session

This matter is addressed in the ASAR which stdtastime for students’ examination session
is planned in the study timetable and may take f@mp to 4 weeks. Not more than five
exams are allowed during a session. Three dayallamed for preparation for examinations.
ASAR notes that the schedules are announced rext tfladn a week before beginning of
examination session with the schedules of exanaingatbeing announced on the web page
and bulletin board of the faculty.

5.2.2. Student academic performance

It should be noted that there are, at times, samt differences between the headings under
which SAR is asked to write its valuation as comepaio those under which the SAR/ASAR
gives its commentary. For much of the time, tlieudd not cause a major difference, but
there are occasions when the heading in SAR/ASAdghiead to quite a different discussion
to the one expected by EET. In the current cageheading (as above) for evaluation relates
to “Student academic performance” whereas the hgadithe ASAR gives this as “Results
of academic achievements by students”.  SimilaHg sub-heading (5.2.2.1) is given in
ASAR as “Student pass-rates” while on the evaluativeck-list, it appears as “Monitoring of
student progress and drop-out rate”

These differences are most likely attributable @ap in translation but it would be best if a
consistent standard were applied.

ASAR does not add a commentary under this exgigdtding.
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5.2.2.1 Monitoring of student progress and drop-cate

ASAR notes that the monitoring of student progrss drop-out is conducted on an annual
basis. Progressing students are awarded schqar@dee 5.3.2.2), whereas underachieving
students are given a possibility to settle thefaied after the session. Table 13 of ASAR
gives details on the turnover of students in primeducation during their studies. The data
relates to all students, including drop-outs, stisl@rriving from other institutions, students
returning from academic leave, students renewimgy tstudies and students who changed
their format of studies. An analysis of the dataspnted indicates that the highest drop-out
rate takes place in the first years. Of all primaducation students enrolled in 2006 for
continual studies, there was the following drop-dityear — 32.2%, b year — 33.3%, "3
year — 0%; the numbers for extended studies apectsely 25.8%, 4.3%, 0%.

The major reasons for eliminating students of el studies of primary education are
underachievement (75%) and voluntary terminatiostoflies (25%); whereas for students of
extended studies it is mostly inability to fulfihéincial liabilities.

ASAR notes that, in 2009, when the education fimansystem based on education vouchers
was introduced and in 2010, when a motivationdlftasentrants was introduced, the percent
of drop-outs reduced significantly.

EET is pleased to note the care taken in colledimd) analysing this data and commends the
faculty for its work to minimise drop-out.

5.2.2.2 Student participation in research

The SAR comments on students’ participation in aes®e emphasising that student self-
studies are a very important component of this faogne, enabling a student to search for
and choose the information sources, evaluate; pesblematic, critical thinking as well as
research activity abilities

ASAR highlights the fact that student research nsiraportant part of their professional
competences, emphasising that such skills are la&qgired throughout the entire period of
studies. ASAR notes that subjects or modules“i®ject Management” and “Introduction
to Academic Writing” enablstudents to acquire the basics for academic writlBigidents are
trained to carry out interviews, opinion polls, fi@pate in observations, etc. The preparation
of a final thesis and the analysis of its resuitsuee the achievement of learning outcomes
related to professional research activities. Sitglpresent their research at conferences of
students from the Faculty and other colleges.

5.2.3 Mobility of teachers and students

SAR considers this topic from the perspective dh@ scope of teacher mobility and impact
on the study programme and ii) the scope of studiility and impact on studies.
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SAR presents considerable detail on the issuecatidg that there is a selection process
through which faculty apply and are consideredstarh mobility opportunities.

5.2.3.1 Scope of teacher mobility and impact ondstgprogramme

According to Table 9 provided by the SAR (theseadat provided in the ASAR in Tables
15 and 16), there is a reasonable number of teseteo travel abroad for academic work.
2006/07 was the academic year with the greatesbauwf teachers abroad (20 distributed
among Latvia, The Netherlands, Norway and Germank)ore recently, in 2009/10, 7
teachers had foreign experience in The NetherlaRddugal, Denmark and Latvia. From
close neighbours, the programmes of mobility werpaeded to other Western European
countries. The arrival of foreign colleagues (20608/09; 4 in 2009/10) brought new inputs
into the study programme. A Belgian lecturer frorauken University had a course on
Reflexive Pedagogy, conducted in English.

It is clear that such exchanges have consideratpadt, especially as the ASAR tells us that

After their visits, lecturers present experiencéhedr visits that has been
summarised at the departments, share innovatioftsefn education and
latest methodical literature.

5.2.3.2 Scope of student mobility and impact ondsés

SAR notes that VIKO participates in internationalidents exchange programmes. The
International Relations Office of the College, moperation with foreign schools (partners),

coordinates the time of accepting students andr gheigrammes. The subjects/modules

studies abroad are credited upon return followheggrocedure as established by the College
(The procedure of crediting study results, 201@®owever, whereas 2 students went to

Belgium in 2006 and a further 3 in 2007, no stud@ftthis programme had gone on mobility

in 2008 or 2009 (SAR, Table 10). In 2010, two shidehad again gone to Belgium. SAR

notes that one of the barriers to participationam exchange programme for students is
inadequate foreign language skills and not suffityealigned curriculum.

Table 18 of ASAR shows the levels of mobility otaming students for each year since
2006/2007 (4), 2007/2008 (0), 2008/2009 (1), 2009¢2(5) and 2010/2011 (5). Virtually all

of these students have come from Latvia. The viorkncoming students is organized in
Russian or English. The ASAR notes that incomioiggijn students have their individual
plans that are followed in the College. These plardude intended subjects/modules,
lecturers, time for work as well as terms and foohaccounting. After the completion of a
programme, students are provided with documentadademic accounting.

5.3 Student support

Section 2.5.3 of SAR addresses the area of stwigmort in some detail, identifying a great
many diverse ways in which students are supporsethey make their way through VIKO.
The support may range from the clarity with whidte tprogramme is introduced to the

49



support offered to students facing various chaksngwhether personal, financial of
academic.

The ASAR does not specifically comment under tieisegal heading.

5.3.1. Usefulness of academic support

There is no overarching comment in relation to stidupport or in relation to the usefulness
of student support in ASAR.

5.3.1.1 Informing about the programme and its chag)

Both SAR (Section 2.5.3) and ASAR (Section 5.3.address this area, noting that there are
special publications and advertisements in coli@ge faculty internet pages (www.viko.It
www.pdf.viko.It) so that students find out the aims and objectigaseer possibilities of the
study programme before general admission. Brochaogdaining information about the
study programmes are distributed in educationtirngtns.

The SAR says that a special college publicationudfi knyga” introduces the study
programmes, their aims, subjects and short degomgt Twice a year the faculty organizes
“Open Door” days, when school graduates are pralvigigh all necessary information about
the study programmes. This means that studenisfarened about the programme from the
very beginning. Part of the “Introduction on Stiglies devoted to the discussion of its
structure, goals and learning outcomes, assessar@htpossibilities of being financed.
Important information is published on the Facultysbsite and on Faculty’s announcement
boards. The Heads of Continual and Extended Stuwdigy out individual consultations to
students on the subjects of interest (e.g., pdambiof receiving financial support). Each
subject-matter informs about its specific learningicomes and assessment criteria in the first
lessons.

5.3.1.2 Student counselling on study issues

According to ASAR, consulting students is a vemgngicant part of the study process at the
Faculty of Pedagogy. Lecturers prepare methodcdbgnaterial so that students may use it
for the preparation for lectures, seminars, prgjeatd other tasks. Students can count upon
individual or group appointments with lecturershisTis especially important in preparations
for teaching practice. ASAR states that, whileparang for their professional practice,
students are consulted by the teachers, discusonleplans and organized events.
Consultations take place in accordance with thewalbetion timetable drawn up by teachers.

Lecturers consult students during the time thaspecially allocated to this. They are
consulted face-to-face or remotely and they magagyith the teacher to have consultations
at some other time. According to the survey impletee, 69.92% of the students stated that
lecturers cooperate and provide them with persomasultations by e-mail and other forms.
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5.3.1.3 Student counselling on career possibilities

According to the SAR, students learn about car@podunities in the first year course and
make their subject choices with this in mind. QOnangoing basis, the Faculty informs
students about professional career possibilitiedescriptions of study programmes (Aikos
system, the Faculty’s website, etc.). Future capessibilities are discussed in detail during
pedagogical practical training. College graduatesy malso find information about
employment possibilities at Vilnius College Car€entre.

ASAR notes that

The administration of the Faculty, Department He#us Head of the Practical
Training Department, and lecturers mentoring pmitesal practical training
discuss the possibilities of students’ employmeith wmployers. The Faculty
organises meetings with social stakeholders, “raabtes”, employers’ surveys
on topical issues related to studies and preparébioa future career are
organised. The Head of the Practical Training Dmpant collects information
and data and shares information related to empdosegjuest for specialists.
Information about employment opportunities reacttadents fast. This is
evidenced by successful employment stories.

In the course of the field visit to VIKO, EET hdtetopportunity to meet with graduates of
the programme, ranging from 2001 to 2010. Theuptaes have been very impressed by the
extent to which the Dean and Heads of Departmeéivedye search to secure employment
opportunities for graduates of this College.

5.3.1.4 Possibilities to study according to indival programme

This topic does not seem to have been addresgbd BAR. According to ASARndividual
studies are intended for students, who graduated ¥IKO before it became a College (up
to the year 2002). The individual study programmiéollowed in the Faculty by primary
education students and students who came on itt@mabh exchange programme (see
5.2.3.2). Based on the submitted academic docuneteommittee formed at the Education
Technology Department compiles an individual stypdgn, which is coordinated with the
student. If a future student is satisfied with psans of the proposed individual studies, both
parties sign an agreement. This form of studies ayplied in 2010 for 2 students, in 2009 —
for 2, in 2008 — for 6, in 2007 — for 3, and in BOOfor 1 student. The figures do not include

organisation of individual studies for foreign stmts (the respective numbers are presented
in 5.2.3.2).

5.3.1.5 Possibilities of students to repeat sulgewtd to retake examinations

The issue of “liquidating academic debts” is adseelsin SAR. Repetition of subjects and
retaking exams are issues regulated by Orderseoiithister of Education and Science of the
Republic of Lithuania and the Study Procedure dhids College. Students of continual and
extended studies are given a possibility to re@gatexam within one month of a new
semester. Each academic failure can be given tes ne time is free of charge; the second
time is after paying a certain established amouBtudents, who fail to eliminate their
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academic failures on time, may receive the Dea®emgssion to repeat the studies of
subjects/modules. This right is not granted tot fyrsar students after the first examination
session. The majority of students successfuliyiakte their failures within the established
terms.

Table 19 of ASAR gives data in relation to studriitires in the period 2006-2010, inclusive.
During this period, failure rates fluctuate consat#y from a low of 4% to a high of 18%.

5.3.2. Efficiency of social support

The SAR does not seem to offer any comments onithims. Neither does the ASAR
comment on this topic separately.

5.3.2.1 Psychological, sports, health and cultusaipport

The SAR notes that, each year, each group elestigdant in the first year of study, which
represents the interests of the group dealing stitdents' academic, social or other problems.
Both SAR (Section 2.5.3) and ASAR (Section 5.3.21dde that students are invited to take
part in artistic and sports groups and are informabdut cultural events, possibilities of
informal activities within the Faculty and Collegége city and the region. Faculty students
are provided with a possibility to actively engagesports: the most popular sports are table
tennis, basketball and track and field athleti®&udents may receive one-time benefits for
their achievements in cultural or sports activities

ASAR also notes that students take part in amatgugroups, win prizes in regional festival
of arts and crafts Vieveiks, organise thematic celebrations for visitorcbildren and youth
day centres. It further notes that student aclimergs in informal activities are encouraged
by publicly expressed thankfulness of the admiaigin, also, if possible, by financial
rewards for achievements in cultural or sportsvicts.

5.3.2.2 Grants and benefits

SAR (Section 2.5.3) notes the various types of Isebbip and financial support that may be
availed of by students. Scholarships are awafolémiving the Regulations on Scholarships
by Vilnius College (Order Nr.V-82 of January 20,12). There are different types of
scholarships: minimum, basic, faculty, college asakcial scholarships, distributed in
conformity with students’ achievements. Studemidigpating in EU exchange programmes
and studying abroad get scholarships from the fpcsgholarship fund during the whole
period of their studies/ internship. Students adiswe possibilities to get loans for their
studies.

Students with the best study results (up to 50%) reeeive incentive scholarships. In 2010,
the basic incentive scholarship was LTL 130 and ah®unt available for an increased
incentive scholarship was LTL 390. In 2009, 28.4%«continual students on the Primary
Education programme received such scholarships200, the corresponding figure was
13.9%.
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Students with financial needs may ask for studypddar living expenses, cost of studies and
studying abroad; disabled students receive suppod monthly basis (support of 180 litas
monthly), and those who pay for their studies atx®eive a fixed compensation of 412 litas
for one semester.

There is a recent measure (2010) addressed tonssudewly enrolled in continual and
extended pedagogy studies and who are funded bysttte: they may receive a target
scholarships of 400 litas per month if they haveaoademic failures.

5.3.2.3 Provision with dormitories

The SAR does not address this issue. ASAR notdsthieaPedagogy Faculty allows the
services of a dormitory to any student who wislods/e there. No data is provided as to how
many students avail themselves of such a service.

5.4. Student achievement assessment

There is no overarching statement in relation i® tibpic in ASAR.

Section 2.5.4 of the SAR addresses the topic ofabgessment of achievements”, noting that
“the assessment system is oriented to the studyctigs implementation and future primary
school teacher’s professional competences formatidh is surprising that this comment
makes no mention of the assessment of learningpms.

ASAR does not address this theme separately.

5.4.1. Suitability of assessment criteria and their publicity

The question of the suitability of assessment aitend their publicity is addressed under the
following headings in ASAR:

e Correlations of criteria with the intended learnoygcomes
e Composition of the assessment grade
e Publicity of assessment criteria

5.4.1.1 Correlations of criteria with the intenddédarning outcomes

SAR (in Section2.5.4) notes that the students’ssssent is regulated by the Regulations of
Study Result Assessment, approved by Vilnius Cellegector's Order No. V-160 of April

11, 2005 and that the primary teacher’s qualifaatnd professional bachelor’'s degree are
granted only afters/he has successfully defendeditial thesis (having previously had all
subjects of the programme positively assessed dhdstady programme practices
accomplished successfully). With the agreemernhefthesis supervisor, it is presented to
the Department to be approved and finally the tesiubmitted to a jury consisting of social
partners and college or university representatigsdents may choose to be assessed by
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accumulative assessment, through intermediate tEsStper semester, at least) using
coefficients the sum of which equals. The critaria presented in advance.

The SAR says that the assessment criteria has watbdhe level of theoretical knowledge,

practical professional activities and general pedagabilities, the level of demonstrating

behaviour on a plan of learning and that they aveetated to the intended learning
outcomes. The ASAR offers a similar summationrmither the SAR nor the ASAR closely

address the extent to which the criteria of assessmapplied are matched to the specific
learning outcomes of the programme.

5.4.1.2 Composition of the assessment grade

ASAR notes that the learning outcomes are assdgsaccumulative score. The cumulative
score includes at least two compulsory intermedagounting sessions within one semester,
and each accounting (either an intermediary ona fine) provides leverage coefficients, the
total sum of which equals one. They use the fahgwmethods: examinations, written
credits or projects; written or oral checking ofolrledge, tests, seminars, written papers,
presentations, practical tasks during training &mks for independent work. The final
evaluation includes half of the tasks for demonisigapractical skills and abilities acquired
during subject study (case analysis, problem sglvaction strategy, etc.). The formula of
accounting is discussed with students at the beginof a semester and is provided in
subject programmes.

5.4.1.3 Publicity of assessment criteria

SAR, in Section 2.5.4, notes that the formula, Whigves rise to the cumulative grade, is
discussed with students at the beginning of thees&m put down in the registers and
presented in subject (module) programmes. Wh#eudising the formula, clear assessment
criteria are discussed.

ASAR adds that evaluation criteria are presentedtieabeginning of lecturing on any subject
and are repeated during the study period beforespegific task is conducted. Lecturers
compile a list of specific criteria for each task lie done by their students. Since 2011,
lecturers of the Faculty of Pedagogy have beeneringt Moodle, where task descriptions
and their evaluation criteria are given. This easutimely and continuous availability of

criteria to any student.

5.4.2 Feedback efficiency

There is no substantive response to this item fiteenperspective of efficiency in either the
SAR or in the ASAR.

5.4.2.1 Methods of feedback

The methods of feedback are summarised in ASAR wstiates that students get feedback on
their works through correction, lecturer’s notesl @omments, answers given to additional
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guestions by students regarding the evaluationtetla, etc. In the course of the field visit,
and arising in particular from its meetings withdstnts and former students, the EET came to
the view that, while students confirmed the supgoren by the teachers through feedback,
this was mostly oral rather than written feedbaokl & was clear that feedback was not
entirely consistent across all subjects or fromealthers.

5.4.2.2 Effect of feedback on student achievements

This matter does not appear to have been addrésséd SAR. The ASAR notes that
students improve their performance after gettirgdliack and when they have taken it into
consideration. Explanations on mistakes and emgstold in writing or during a personal
discussion. But there are also discussions orestadworks in groups. ASAR also notes that
students provide their lecturers with feedback abecturing the subject and achievement
evaluation after the course has ended and evatuladie been received.

5.4.3 Efficiency of final thesis assessment

SAR, in Section 2.5.4, notes that the Final Themsessment criteria are provided in
regulations and placed on the Faculty website theamore, they are orally commented upon
for students during the analysis of the final thed#fence procedure. The requirements for
final thesis are regularly analysed and updatedctordance with the remarks of students,
lecturers and the qualification committee, etc.e Tihal thesis requirements are approved by
the faculty Dean.

ASAR, which gives this heading as “Efficiency ofadwating final theses” does not make any
specific comment on the issue of efficiency at gost.

5.4.3.1 Requirements for final thesis

As noted above, SAR in Section 2.5.4, addresses iisue. The ASAR notes that the
requirements for final theses include extensivelglines on: the form of a thesis, compulsory
parts and contents of final theses (introductio@|yical part, research, summary, conclusion
and recommendations, list of literature). Additibyjwarequirements for the analytical part and
the research, as well as the volume of literatacethe form of submitting this list are given.
Students are advised to carry out applied resdaraombining several research methods (e.
g., observation, survey, interview, experiment,udoent analysis, etc.).

According to the data from a survey carried outh@ Faculty, most students state that they
have absolutely clear understanding of the proeedfidefending their final theses (survey

by the Faculty of Pedagogy, 2010, p. 6). Recomm@maand methodological guidelines for

final theses are analysed and updated regulariyy &+8 years (latest updates from 2006 and
2009), taking into consideration comments by stigleand their tutors as well as the

gualification committee, updated record-keeping esul etc. Recommendations and

methodological guidelines for final theses are aped by the Dean’s order.

In the course of the field visit to the Collegeg tBEET reviewed some final theses and
considers there should be a greater balance bettheethree parts: revision of literature
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(theory), the empirical study and its methodolagyd finally the conclusions. EET is also of
the view that more foreign literature should beduse

5.4.3.2 Procedure of final thesis assessment

As required under the terms of Order No.35 “Reguoet on final evaluation of results of
non-university studies” by the Minister of Educatiof the Republic of Lithuania as of
January 15, 2002, the SAR draws attention to tbetfeat the Final Thesis State Qualification
Committee is composed of external evaluators inotpdemployers, universities’ and
education departments’ representatives, faculty isdtration and lecturers involved in
programme delivery. SAR notes (Section 2.5.4) #iabl Thesis external assessors form
two-thirds of the Committee, which promotes an otiye assessment of the quality of the
work. The committee assesses the final thesigyusiten-point scale based on the criteria
which have been previously published by the NatiGhalifications Committee, which takes
into account the content of the work, variety aalkvance of the research methods applied,
professional and general competences demonstratbeé final thesis and in the course of its
defence. Most attention during the evaluation pdace is given to the research (practical)
part of the work as well as the analysis and dsonsof results.

5.4.3.3 Results of final thesis assessment

In relation to the results of final thesis assesgmihe SAR analyses the average marks of
Final Theses in Table 13 of the SAR (but does petdy what areas of study these grades
relate to). ASAR, in Table 20, gives detail ifat®n to the programme in Primary Pedagogy
noting that the topics of final theses of primagyeation, which are related to the didactics of
individual subjects and their aspects, account 5496 of all topics. Pedagogical and
psychological aspects of educating primary schololidn are reflected in 45.2% of all final
theses’ topics.

5.4.4 Functionality of the system for assessment and recognition of achievements
acquired in non-formal and self-education

The SAR, in Section 2.5.4, notes that Vilnius Cg#les developing a system for evaluating
and recognising achievements acquired in an infowag. This has arisen as a consequence
of the College’s involvement in the internationabject "Family Competences Portfolio”
which created a “FamCompass” measure that can bé wsformally assessing family-
acquired competencies. Learning outcomes assessandntecognition procedures can be
prepared in accordance with the Law on EducatiothefRepublic of Lithuania Article 17.
Paragraph 4, which states that "non-formally gaireducation throughout personal
excellence can be recognized as a formal prograairaducation or qualification part of the
Government or its authorized institution or higkducation institution procedure set " (No
IX-1630 of June 17, 2003.
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5.4.4.1 Assessment demand

As noted above at 5.4.4, the SAR notes the extenthich Vilnius College is developing a
system of achievements acquired in an informal wayn the words of the SAR

“Achievements assessment and competences recagrptiocedure could be applied to
persons with secondary education, willing to eviuzon-formally and in an informal way
completed developments”.

This approach is repeated in the ASAR which goew omwte that the “evaluation of

achievements acquired by way of non-formal edunatiothe Faculty is done by mutual

agreement between the student and the lectureinwitie limits of the subject taught”.

ASAR notes that “such achievements are accountquhdsof a cumulative grade, when a
student submits justification and proof for nondahal activities that correspond to the task
(work) of the subject and its intended results”.

EET encourages VIKO in this approach to the assesssof non-formal activity.

5.4.2.2 Assessment procedures and results

It is clear from the SAR that the procedures retato the assessment of non-formal activity
are being developed at VIKO. ASAR lists the vasiaieps that have been taken to date,
which include the pilot testing of its FamCompasaleation tool and the development of
action plan for validating the mechanism of recseggy competences acquired by way of non-
formal education in accordance with Order No.V-23@idelines for higher schools on
evaluating and recognising competences acquiretbmformal adult education system” of
the Minister of Education and Science, dated De@zrhb, 2010

ASAR notes that the “achievements acquired by wiagom-formal education are currently
recognised within the limits of a subject lectuesdpart of the cumulative mark” and that “no
extensive information has been collected on tlsigas

ASAR notes that it is intended to carry out resedor evaluation of achievements acquired
by way of non-formal education and self-education &0 develop the methodology and
procedures for evaluating such achievements so ttieyt would promote student pro-
activeness and be convenient to use.

In light of the emerging state of such assessnientpuld not be appropriate for EET to do
other than encourage the development and to comiienihtention to conduct research on
this topic.

5.5 Graduate placement

The data presented in SAR (Table 14) indicatesrg seeccessful rate of employment (95-
100%) for graduates of the primary teacher pedagbgyy programme.

ASAR does not make a comment directly under thahmey.
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5.5.1 Expediency of graduate placement

Neither SAR nor ASAR seem to address this headpgrsitely.

5.5.1.1 Number of employed graduates and reasomgdiure to get a placement

The data presented in SAR (Table 14) indicatesrg seccessful rate of employment (95-
100%) for graduates of the primary teacher pedagagyy programme.

ASAR, in a somewhat different table, setting owd ttata for a somewhat different range of
years (and with some inconsistencies in the dasegmted by year), indicates that in 2010, the
rate of employment dipped to 87.9%.

The SAR also has a paragraph relating to the reagornthe non-employment of graduates
which seems to indicate that a far smaller numbberaatually engaged in teaching than the
data above would suggest as it indicates, for elathat a sizeable proportion of students are
involved in continuing studies at university etflt is not clear from the text whether this
paragraph (the final paragraph in Section 5) relederimary pedagogy or to social pedagogy
or to both).

EET suggests that the tables be revisited so treistent records can be maintained.

5.5.1.2 Correlations of graduate professional adiwvith the study programme

ASAR discusses the links between professional itiesvof graduates and study programme
and highlights the fact that many graduates then&y Pedagogywtudy programme are
successfully employed as pre-primary education gegiaes in Vilnius kindergartens etc.
This suggests that there may be scope for a sepadegree programme in Early Childhood
Education and Care, rather than giving such pragaaktraining as an option within primary

pedagogy.

ASAR also noted that the heads of institutions sasfied with graduates’ preparation for
practical work and that 95% of the polled employgese positive about these graduates and
their professional skills and abilities (researgiMiinius College Faculty of Pedagogy on the
need for offered programmes and on improvable asp2@09).

ASAR also notes that the data of a survey by theilBaon carer possibilities for graduates
show that about 10% of all graduates continue tbeidies at universities (for a master’s
degree). Approximately 6% find a job abroad. 16%wf graduates have a job unrelated to
their field of studies (this is related to sevefadtors: salary is not satisfying, issues with
family situation, etc.).
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5.6 Summary of the process of studies and their elation

The strengths and weaknesses of the programme alithghe action points as set out in
ASAR are presented here.

5.6.1 Strengths

1. Student support is properly organised.

Lecturers take active part in international excleapggrammes.

3. Employers express positive opinions about graduat@geparation for
professional activities.

4. High employment figures for graduates of both stphygrammes.

n

5.6.2 Weaknesses

1. Low number of primary education students taking paexchange programmes.

Provision of the latest information on the webstéagging behind time.

3. Formulating some thesis for final works does natespond to requirements for
a professional baccalaureate.

4. Procedure for evaluating and recognising achievésnaequired by way of non-
formal education and self-education has not beewiged.

N

5.6.3 Actions for improvement

1. To individualise motivation for primary educatioriudents to take part in
Erasmus exchange programme.

2. To optimise information dissemination system witthie Faculty by redistributing
personnel functions and responsibilities.

2. To audit thesis and subjects for final works, tgasrise consultations to final year
students about the preparation of research instrtgrier their final theses.

3. To analyse the need within the Faculty to recogaisieievements acquired by
non-formal education and self-education and to calee the procedure for
recognition of the achievements (skills and aleti}i

6. Programme management

Section 2.6 of the SAR relates to aspects of Progra Management although neither it nor
ASAR give a general comment under this heading.

6.1. Programme administration

Programme administration is discussed in the SARSattion 2.6.1 which details the
membership of a new Primary Education PedagogyyJtudgramme Committee, established
by the Director of VIKO in March 2009. SAR notesat “the Pedagogy of Primary
Education Study Programme Committee acts as agtallleody composed for the continuous
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improvement and adjustment of the study programmedcordance with the normative
documents, the social partners and employer evatuais well as the labor market needs
assessment” and that the various regulations @ahsvCommittee to implement proposals for
the improvement or reformation of the existing pesgme.

ASAR does not make a separate comment under tadirige

6.1.1 The efficiency of the programme management activities

SAR does not seem to address this issue sepanatetioes the ASAR.

6.1.1.1 Composition and functions of the programm@anagement

As noted above, SAR, in Section 2.6.1, details rttembership of the Primary Education
Pedagogy Study Programme Committee. ASAR expthiis

the Committee of a faculty study programme is anagrent organizational
arrangement to develop, improve and guaranteeuhly|of faculty study
programmes. The committees are chaired (headetthelgepartment heads,
supervising study programmes. A committee is caaadamf the main teachers
of a study programme, administration, employersf students’ representatives.

ASAR also notes that “the representatives of s@tateholders are actively involved into the
preparation and improvement procedures of studgrarome” and that “Stakeholders’ active
participation in the preparation and improvemeicpdures of study programmes ensures the
compatibility and common interest of those concéraed able to affect the assurance of the
quality of study programmes”.

6.1.1.2 Coordination of collegiality with personed¢sponsibility in decision making

SAR does not seem to specifically address thieissiowever, ASAR goes into considerable
detail on this matter, detailing the manner in whilse Dean of the Faculty forms the policy
of the faculty, coordinates and organizes acadeswiovities and is responsible for the
distribution of staff responsibilities in interngluality management system. ASAR also
explains that the vice-dean of the faculty coortfinathe preparations for intended study
programmes and their implementation, the improveneémongoing study programmes and
self-assessment and that the head of the departmamtors study programmes, maintains
their quality and coordinates the implementationstidy programmes assigned for the
department. Student and teacher surveys are cawuot assess the quality of study
programme and subjects. In order to ensure feedsackey results are discussed in different
management levels.

6.1.1.3 Information about programme monitoring

SAR does not appear to address this issue direcllge ASAR gives a comprehensive
overview of
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The SAR and ASAR mention various surveys implenioie the quality of the programme.
In 2009, the survey “On the demand of proposedyspudgrammes and aspects for the
improvement in the Faculty of Pedagogy of Vilniusll€ge”; in 2010, the survey “Study
quality evaluation in the Faculty of Pedagogy ofinis College”; in 2008-09, “The
application of optional subjects in practice andspeal development®; in 2008-09, “The
relationship between study results and school pedace. The heads of departments present
annual and standardised quarterly reports to thaisity of Education and Department of
Statistics about student and teacher change, nyoaild other statistical indicators.

It seems clear to EET that a comprehensive systemplace for programme monitoring.

6.2 Internal quality assurance

Section 2.6.2 of the SAR relates to quality enharerg. It notes that the internal quality
enhancement system of the Pedagogical Faculty imtagral part of the Vilnius College
guality assurance system, including self- assessarehdevelopment) and that this activity
is carried out within the institution at all levels

6.2.1 Suitability of the programme quality evaluation

SAR and ASAR make it clear that there is a Qualltynitoring Guide and Quality Book of
Vilnius College in Higher Education, regulating Gtyaassurance procedures which were
adopted by the Faculty. It is also noted thatehe a Study Quality Board which was
created to coordinate the internal study qualitpueence system. Quality is assessed
following these steps:

1. A Strategic Planning is designed for 3-5 years;

2. The annual activity planning with the correspondeagnual reports for each
faculty and each subdivision;

3. Overall faculty monitoring (every 2 years);

4. Analysis of financial estimates (annually), sunay study programme demand
and specialist training efficiency (annually); megs with students to assess
quality (annually), analysis of social partners’imopns on specialist training
efficiency (annually), analysis of graduate empleytrate (annually), etc.

Taking into account the assessment results of quewyears (surveys, etc.), every member
carries out self-assessment activities. Analysiss@f-assessment includes evaluation of
achieved results, review of strengths and weaksesssign of improvement priorities and

samples of good practice, and provision of recontdagan for activity enhancement.

6.2.1.1 Evaluation as a regular process

SAR notes that an Annual Primary Education Studgmmme quality evaluation allows for
correction of the whole study programme as welliravidual study subjects (modules)
programmes, taking into account the teachers amdests and other stakeholders' needs.
ASAR adds more detail emphasising that quality sssent is an integral and structured part
of the work of all at VIKO.
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6.2.1.2 Preparation of evaluation parameters, metsand aids

ASAR notes that before starting the process ofasdbssment, the process of self- evaluation
is planned; the data is collected and systematidetf-assessment is a systematic process
carried out in particular cycles: all subdivisiossyvices and teachers evaluate their activities
of the previous year under the developed formsetifassessment. Each activity is defined
according to certain criteria and indicators. AS&IRo notes that self-evaluation is carried out
at every level: the teacher, department, faculéyyise and college. The internal quality
assurance system is linked to the external quadisgessment. It also notes that
competitiveness, accountability, responsibility atmé need for continuous performance
improvement are the main factors in driving the I&p to improve its performance and
develop its quality culture.

6.2.1.3 Publicity of evaluation process and results

Section 2.5.4 addresses assessment issues buittlea® Isay on the publicity of evaluation
processes and results.

ASAR notes that there is a “Quality Handbook” (2p@#ere all relevant information about
the internal study quality assurance system isrgiaeeas of assessment, criteria, indicators
and its implementation results. The informationwthtbe planned performance indicators is
publicly available in the Strategic Plan of VilniGsllege, 2009-2013.

6.2.2 Efficiency of the programme quality improvement

Section 2.6.2 of the SAR addresses the efficierfcth® programme quality improvement,
emphasising in particular the manner in which maérself-assessment procedures help
identify the priorities for improvement and leadé@ommendations for quality improvement.

6.2.2.1 Application of evaluation results

SAR, in Section 2.6.2, notes that following thepamation of a self-assessment report which
helps to highlight improvement activities and opieraal priorities, faculty departments and

local authorities compile annual action plans. ASAdds the caution that “not all

stakeholders‘(especially those of students’) feelband suggestions are rational and
reasoned”. It goes on to note that “study programocommittees, evaluating study

programme quality improvement trends, take intcoaot real possibilities of the faculty and

rationality of the proposals, appropriateness fae philosophy and purpose of the study
programme”.
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6.2.2.2 Benefit of the actions for quality improvemt

While the particular benefits of acting for qualitygprovement do not appear to be listed in
SAR, the ASAR recognises that “the influence ondhanges in study programmes is very
important and valuable” but it does not detail é{pbenefits.

6.2.2.3 Dissemination of quality improvement result

SAR, in Section 2.6.1, notes that programme char@es publicized, clarifying the
programme and qualification descriptions in AIKOgstem, on Vilnius College and on
Faculty Websites.

6.2.3. Efficiency of stakeholders’ participation

This issue is touched upon at various points inSA& which makes it clear that the College
values such participation. In meetings with staltéérs, it was also clear that stakeholders
value their involvement. However, the commentedatarlier, from ASAR which points out
that “the influence on the changes in study prognas is very important and valuable”
makes it clear that such inputs may not alwaysdbeftl.

6.2.3.1 Participation of students in quality evalian and improvement

The SAR emphasises the importance of students bepgesented on all bodies which
manage and assess programmes. In the words of AS#fRstudents of the Pedagogy
Faculty of Vilnius College actively participate the administration and study programmes
quality assurance procedures”. ASAR also notes ‘thaudents’ proposals (requests) are
discussed and coordinated with the proposals @fratakeholders”.

6.2.3.2 Participation of teachers in quality evaltian and improvement

Both SAR and ASAR say that every teacher, workinghee programme has the opportunity
to present his/her individual ideas to improve 8tady programme. All teachers, after

completing the course and assessing students‘\aechents, have to get the feedback of their
work.

6.2.3.3 Influence of external stakeholders on thedy quality

SAR, while noting the involvement of external stasdelers (employers, local authority and
former students) in the various quality procesdegs not make any evaluative comment on
the influence of these stakeholders.

ASAR notes that external stakeholders activelyi@pgte in the work of study programme

committees, carry out the expert analysis of rable and improvable study programmes and
provide concrete suggestions for their improvememSAR also notes that mentors’
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reflections on the trainees’ readiness for indepahgrofessional activities are especially
useful. ASAR concludes that productive collabamativith external stakeholders helps to
ensure the quality and marketability of the gradsian the labour market.

6.3 Summary in relation to Programme Management

The strengths, weaknesses and points for actionifiéel in the ASAR are reproduced below.

6.3.1 Strengths

1. Constant monitoring of ongoing study programmes.

2. Active participation of the community of Faculty Bledagogy in the processes
and procedures of study programme quality assuramdemprovement.

3. Efficient communication and collaboration with siGgtakeholders.

6.3.2 Weaknesses

1. The constant change of formal requirements andapatipn methodology for
study programmes complicate their management amdtonimg.
2. The lack of effective feedback from former gradsate

6.3.3. Action for improvement

1. To make the information about the changes in sprdgrammes more effective
2. The activation of work with graduates (The origioatof Alumni club activities
etc).

C. Recommendations to the institution

At the end of each chapter, strengths and weaksegse carefully and seriously pointed out
in the ASAR, revealing good self-criticism capasti Measures for improvement were also
realistically drawn.

The EET recommends:

= That Vilnius College executes the actions of imgroent that they have formulated at
the end of every chapter. We find them adequate much needed. We suggest that
Vilnius College puts them in an improvement plarthwconcrete results, deadlines,
responsible persons.

= That Vilnius College checks the weaknesses theg stated at the end of every chapter
and that they confirm if they are covered by thi&oas for improvement in every chapter.
If they are not covered by these actions, thenidsliCollege should add them to the just
above mentioned improvement plan.
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The improvement plan can then be the core of thERDBycle of quality assurance. So a
path needs to be described for the improvement (#anthe concrete actions (D), the
checking of the concrete results (C) and finally #iter the check needed new actions or
plans (A).

We stress the fact that the management, facultyrastnation (in this case, the Dean) is
in the end responsible for the actions of improvetnand should therefore take the lead
in setting the PDCA cycle in motion and keep a tamiswatch at the system of quality
assurance and its results that will improve edooadit Vilnius College.

The EET wishes to register its concern that inilved in the evaluation of an existing
programme, which is currently 4 years in duratian Wwhich is being reduced to three
years in duration and that it is being asked tamtgegproval for up to six years. It is the
view of EET that each new programmes should beestdyj to assessment prior to being
launched or that, at the very least, it ought tasblejected to such evaluation within the
first cycle (three years) of delivery.

It would be helpful to EET if each theme in thenfiework provided were addressed in
future SAR submissions. Whereas, at present,faheosub-themes are addressed, there
are many occasions when an overarching commeumdatian to the general theme being
addressed would be useful.

The programme of Primary Pedagogy seems very suljented and fragmented. There
is no competence based assessment and the leattgunes are at the subject level not
connected to the themes. A comprehensive rethirddnige curriculum is needed.

As clarity of purpose is essential, the EET recomasethat the Faculty revisit the
specific purpose of this programme to give it arglfacus on the profession of primary
teaching rather being a programme burdened withghtyibranches, some of which
might deserve their own professional degree program

Furthermore the development of this programme shbel based upon the trends in the
work field and in international contexts. Topicdamsearch questions should be taken
from close cooperation with the work field.

The quality of the staff to deliver the programmsesatisfactory in order to deliver the
programme as it is now, with an emphasis on knogded he staff is motivated and
dedicated to the students. However in a changingeso this is not enough, as
programmes will get more general themes and compes$e To enter into this future,
staff development should be geared much more t@mvaradern day teaching methods,
the use of ICT/e-learning platforms, connecting itdernational developments and
literature.

EET considers that students on this programme @ee-tonetabled, that there are too
many academic contact hours and that there sheuhddre time for independent work.
The quality of the final theses needs to be impdovde theses lack balance between the
various sections, most often lacking triangulatiohhey are too often quantitative and
often make little use of international resourcdse Tain problem appears to be the lack
of a comprehensive discussion of the findings & thsearch presented against the
theoretical sources presented in the initial sactidhere also needs to be a far greater
awareness nurtured in the students of the needbeerving high ethical standards,
especially when working with children as vulnerablgbjects of research, as well as
having a system for clearing ethical consideratidm®ugh a duly structured ethical
committee.
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D. Generalising assessment

The study programmiedagogy of Primary Education (state code 65307S1)0% given
positive evaluation.

. Assessment i
No. | Evaluation area points
1 Programme aims and learning outcomes 2
2 Curriculum design 2
3 Staff 2
4 Facilities and learning resources 2
5 Study process and student assessment (studentsaamissudent suppor 3
student achievement assessment)
6 Programme management (programme administrationernial quality >
assurance)
Total: 13
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